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ABSTRACT

Demographic and Professional Dimensions
of Child Care Providers
by
Carol Toan Armga, Master .of Science
Utah State University, 1987
Major Professor: Dr. Ann M. Berghout Austin
Department: Family :and Human Development

The purpose of thiS'investig;tionlwas to develop a
demographic profile of curfrent child care providers: in 3.
salected Western states. Further, this study' sought to
assess dimensions of professionality in the day to day
activities of child care workers.

Utilizing a mailed questionnaire, 226 child care
providers in Salt Lake City, Utah; Eugene, Oregon; and
Boise, Idaho were surveyed for infcrmation on demographics
and professional dimensions. Restults suggest that the
demographic profile created by a cross-sectional sample of
child care providers differs markaedly from.a profile
created by a sample based on profaessional affiliation.
Statistical analyses suggest that:education significantly
effects the professional dimensien of knowledge. The data
further iq@ipape that the interaction of education and
length of employment as a care giver significantly effects
the dimension of orientation to the community. ‘

The findings are discussed in relation to the

professional Status of child care. It was suggested that

9



: cHiYd -care has niot yeb met -the regquiremants
O, profession. Recommendations for enhancing professional
; status are given.
(123 pages)
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CHAPTER I

INTRODUCTION AND PROBLEM STATEMENT

Demographic and Professional Dimensions
of child care Providers

This study deals with child care in contemporary
Arerica. Specifically, this study examines demographics
and professional dimensions of child care providers in the
western United States.

child care has become a major concert. in the United '
States. The number of childrefi under age six whose mothers
work outside the home is currently estimated to be 9.5
million ("Forum Held", October 9, 1986). It is projected
that by 1990 this number will increase to 10.4 million
children (Hofferth, 1979). These current and projected
figures reflect a consistent trend. It was estimatei in
1970 that 28.5% of children under the age of six had
mothers in the labor force. It is projected that this
figure will be 44.8% in 1990 (Hofferth, 1979). This
increase in the number of young children with mothers in
the lakor force indicateés the growing need for child care.
These dramatic changes have caused leaders in the child
care profession, educators, ind researchers in the field of
early childhood, as well as business and political leaders
o0 name child care as one of the most important issues of
our day ("Forum Held", Octocber 9, 1986).

With the number of families needing child care growing
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‘care providers (Silin, 1985).

‘Specifically, this conceptual clarity includes an

" rapidly, the child care profession faces a unique T

challenge. The tremendous growth in the nurber of children
being served has been ‘acccmpanied by a concomi“ant increase
in child care givers. This growth has been accompanied by
increased dissatisfaction among child care providers with of

low salaries, poor working conditiuns, lack of insurance

%,‘

and sick leave benefits, :and iow status in the community
(Ade, 1982; Hostetler, 1984; Roberts, 1983).
In an .effort to address these concerns, leaders in the
fields of child care and early childhood eduration have
urged the professionalization of child care. This movement ;
is seen as providing a positive guide for channeling the 1
growth and changes in child care (Ade, 1982; Bowman, 1981;
Caldwell, 1983) and to ensure better salaries for child
él
Nonetheless, increased professionalism cannct take
place uatil there is increased conéeptual clarity among
child care providers as to who they are, what they do, and
what perceptions they have of themselves (Ade, 1982;
Caldwell, 1983; Hostetler & Klugman, 1982; Phillips &
Whitebook, 1986; Radomski, 1986; Silin, 1985).

"identification of common demographics among child care 5

providers 'regarding training, fringe benefits, age,
educational level, years at current job, salary range, and
hours in a work week (Caldwell, 1983; Hostetler & Klugman,

1982; Phillips & ‘Whitebook, 1986; Roberts, 1983).
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This study has sought to examine the demographic

- profile of current child care workers: In addition, it

sought to assess dimensions of professionality in the day
to day activities of child care workers. This dual goal
was met by conducting a broad study of child care workers |
in which they provided demographic as well as professiocnal
information about'theméelves. The results of this study
provide important insights regarding the field of child

care in its move toward professional status.




' CHAPTER II
LITERATURE REVIEW

Thousands of studies have examined the field of child
care. This important institution of our society has been
investigated for information revealing what is best for
young children, what determines quality care and what
effect child care has in the lives of ¢hildren. This study

will examine those people who provide the :care of young

-children in contemporary America.

Child care in the United States finds its roots in
charitable nurseries that were established for the purpose
of socializing immigrant or pcor children (Steinfels,

1973). Since the founding of the first American child care

progrum, the Boston Infant School in 1828, the supply and

deﬁénd of child care has ebbed and waned. These changes in

child care have been influenced by immigration, war, women

working, the national economic picture, social reform, and

public attitude (Steinfels, 1973).

* The current and dramatic increase in the need for
child care is tied to the number of children from the baby
boom era (1946-1964) who are nOW'bearing their own children
and the high rate of labor force participaticn by mothers
with children under age six (Hofferthy 1979). It was
estimated in }977 that of 17.1 million preschool children
in the United States, .4 million (37 percent) had working
mothers. It is projected that in 1990 this figure will

escalate to 10.4 million, about 45 percent of 23.3 million

14




children under six (Hofferth, 1979).

The increase in working mothers with young children is
challenging the resources of child care in the United
States. As more children need care, more workers are
exployed in child care programs and the plight of the child
care worker becomes»mofe evident. Growth in the area of
child care services has been marked by a concomitant
dissatisfaction among child care workers due to the poor
conditions under which they labor. Low salaries, lack of
health, retirement, and sick leave benefits, no paid
vacations, and long hours, are cited as major problems
(Ada, 1982; Hostetler, 19584; Roberts, 1983).

While it is apparent that poor working conditions fail

to attract those most qualified and talented in providing

care to children, the salient role of the caregiver is
recognized. Investigating what determipes quality care,
researchers. agree that it is the characéeristics of *the
child care providers that are "the most important
determinant of the quality of care provided" (Grotberg,
Chapman, & Lazar, 1971, p.71).

Advocates of quality care for children, are unwilling
to let these problems in child care continue. The move to
professionalize the field is seen by many as the most
viable means of insuring both quality care for children and
improved working conditions and benefits for their
providers (Ade, 1982; Bowman, 1981; Caldwell, 1983).

The process of acquiring professionul status is




recognized as being both complex and full of major
implications for the field and its practitioners. Ade

(1982) states that five major changes need to occur in

chi;d care before the field can consider itself to have

achieved professionalism. The changes are to: (1) require -
a greater familiarity with the field's knowledge base which
will extend the length‘of the period of training needed to
enter the field; (2) identify and establish a uniform
criteria for admitting new members into the field: (3)
develop and utilize more uniform and extensive practiticner
licensing; (4) enhance self-regulation by maintaining
internal control of the licensing process; (5) strengthen

the relationship with parents, school officers, and

government to facilitate the providing of needed and
appropriate services to clients.

Caldwell (1983) also suggests a primary need for
becoming profeésional. She states that the move toward
professional recognition must begin with the development of
increased conceptual clarity among child care workers
themselves as to their perceptions of who they are and what
they do. '

Hostetler and Klugman (1982) addressed this need for
increased conceptual clarity by seeking to identify the
commonalities of gender, education level, income, and
preferred nomenclature in a random sample of members of the
National Association of Education for Young Children

(NAEYC) and licensed child care facilities in five states.
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Two survey instruments were implemented in this study.
The questionnaire used for individual members of AEYC
included five major sections: (1) demographics including
job title and economic .status; (2) descriptions deemed
appropriate of groups determined to be of equal status; (3)
prioritizing of needed activities to be undertaken by an
AEYC group; (4) preferred job titles for those in child
care; and (5)'perceptions of skill levels needed for
working in child care..

The questionnaire uised with centers incorporated :four
major sections: (1) general information of the program
including staff turnover, salary and fringe benefits; (2)
information of staff training; (3) preferred job titles for
those in child care; and (4) perceptions of skill levels
needed for working in child care.

The results of the study show that only 31% of the
respondents classified themselves as teachers with 22%
calling themselves directors. Other job titles of the
respondents included agency administrator, education
coordinator, and college faculty. This indicates that the
scope of this study reached beyond those providing the
direct care of children. While administrators and college
level instructors form a vital segment of the field of
child care, it cannot be assumed that demographics that
provide descriptive information of these workers can also
be used to describe those who provide direct care to

children.



Seeking to identify demographic commonalities for

child care, this study found that of the 196 members of
AEYC responding, 93% were female. Center responses
indicate §1% had all female staff while 18% had two or more
males as direct-services staff. ‘

‘The highest education level completed of AEYC
respondents showed 42% had earned an advanced degree while
another 42% had earned a B.A./B.S. degree. The data
presented on reporting programs were further broken down to
indicate if the degrees earned included child development
training. For the program respondents, 31% had earned an
advanced degree; 25% included child develcpment training
and 6% did not. The number of respondents who had earned a
B.A./B.S. was calculated to be 57% with 34% including child
development training, and 23% not including such training.

The median annual income of AEYC respondents was
between $10,000 and $14,999. The authors recognized that
this is a higher level of salary than what is usually found
in early childhood programs, but attributed the higher
salary to the education levels and job titles as cited
above.

Years at current job was reﬁortéd only for AEYC
members. Thirty-four percent were found to have been at
their job three to five years. Also reported only for AEYC
members were responses on the fringe benefits of paid

vacation, sick days, and health insurance. The responses

indicating their job included these benefits: were as
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follow: paid vacation! 61l%; sick days, 85%; and health
insurance, 60%.

At the conclusion of the study, the preferred
nomenclature of the child care respondents was' reported.
For teaching/classroom management personnel surveyed, 43%
preferred the title early childhood teacher compared with
29% preferring the title of teacher.

The National Association of Education for Young
Children (NAEYC) also conducted a survey in 1984 of its
members by the inclusion of a questionnaire in its
professional journal Young children. Of 3,818 respondents,
64.7% were from NAEYC members. <Classroom personnel
accounted for 60.8% of the responses, and administrators/
owners for 33.1%. In addition, 31.6% spent 1/4 or less of
their workiné‘hogrs with children. Those spending all
their job hours with children were 34.3%. For gender,
84.7% of the zespondents were female and 12% were male.
Fifty percent of the respondents reported being paid for a
31-40 hour week.

Education levels were reported on 3366 responses as
follows: less than a high school_degree, .45%; high school
degree, 7.5%; some college (2 yeafs or less), 13.7 %; A.A.
in early childhood education, 7.1%; 3 or 4 years of early
childhood ‘education (vollege, bﬁt no degree), 5.8%;
B.A./B.S in early childhood education or a related field,
13.2%; B.A./B.S. in another field, 13.3%; some graduate

work in early childhood education, 12%; Masters degree in

19 .



early childhood educat%én, 15.8%; post master's degree
study, 6.4%; and other, 4:8%. These resuits are notably
lower than those of the Hostetler & Klugman (1982) study.
These differences may be attributed to the NAEYC study
being done with a national sample while the Hostetler &
Klugman study looked at only five states. NAEYC's data on
salary ave more comparable to the data from the Hostetler &
Klugman (1982) study. For aides and assistant teachers,
the median annual income was between $5,988.80 and $10,400.
For teachers or head teachers this figure ranged from
$6,988.80 to $15,600.

Becéuse of a low response rate (11.6%) and the
limitations of focusing on child care workers affiliated
with NAEYC, generalizability of this study to the field of
child care is not possible. The present study takes the
needed next step forward by looking at dempgraphics of a

. cross-section of care givers in the western United States,

rather than strictly with NAEYC members.

Further, this study will be using a more tightly
controlled design that encouraged more participation.
Also, this study goes beyond the others in terms of looking
at professional dimensions accordkng to a specified
framework of professionality. 1In addition, it will ke

surveying -only care givers and not mixing administrators

with care givers.




Professional Dimensions and Conceptual Framework

Finalizing a conceptual definition of professionalism
is elusive. In the introduction .of an article on the.
¢ -definition of a p;ofession, the editors of Harvard
Educational gev;ew (1953) state the word profession has
become increasingly ambiguous in modern day usage. Garceau
(1939, cited in Cogan, 1953) concluded that the accepted
definition. of profession is in such a state of flux that
éVA definition is dependent upon individual interpretation.

Many authors in the field of séciology anhd other
disciplines have written extensively on the professidns
(Carr-Saunders & Wilson, 1933; Cogan,21953; Elliott, 1972;
Greenwood, 1957; Hugnes, 1963; Moore, 1970; Parsons, 1939),

professionalism (Etzioni, 1969; Snizek, 1972), and the

éc process of professionalization (Flexner, 1915; Friedson,
1973; Greenwood, 1957; Goode, 1969; Vollmer & Mills, 1966;
Wilensky, 1964). A review of those writings shows more
disparity than agreement. In fact, these writings reveal
that there is no cogent statement of professionalism for
any occupation, including child care.

While there i$ no generally accepted statement of
professionalism for child care, Baxber's writings (1969) on
the sociology of the professions provide a concise- and
workable definition of professionalism that has been
utilized as the conceptual framework for this study. He
outlined four elements which form the essential attributes

of professionalism. They are: (1) knowledge; (2) primary
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:orientation to the community; (3) a code of ethics; and (4)

a system of rewards. These attributaes form the basis for
the investigation of professiohal dimensions among child

care givers in this study.
ijgqtive;v

The focus of this investigation was to examine
demogfaphics and professional dimensions in current child
care providers. This was gccomplished by:

1) Develdping and refining a measure which was
administered to 226 child care providers in Salt Lake City,
Utah; Eugene, Oregon; and Boise, Idahc.

2) Analyzing the accumulated data to develop a
demographic profile of current child care workers.

3) Measuring the degree to which the professional
dimensiohs of knowledge, primary orientation to the
community, code of ethics and a system of rewards were
found in the day to day activities of child care providers.
These four dimensions are utilized as dependent variables
in this study. The independent variables of length of
service in child care, educational level, and professional
affiliation, were used to measure and explain any variation

in professional dimensions.
Summa

The literature shows that child care workers are

overwhelmingly female and more likely to be middle-aged

o 2R




than young. Further, the majority have a baccalaureate
degree'or higher and have been on the job as a care giver
three or more years. Over half of all child care providers
receive fringe benéfits of paid vacation, sick days; health
insurance and retirement. These workers earn between $7000
and $16,000 a year. Most ch%}ﬁ care workers are amployed
fulltime. Seven cut of ten workers are certified as a
child care worker or have a degree in early childhood
ecucation or a related field.i

Earlier studies have been limited in their
generalizability. These .studies have fogused on child care
providers who claim affiliation with a professional
organiza;ioﬁ. In addition, in ﬁroviding demographic
information on child care workers, the studies have grouped
together administratcrs, collet * faculty, and those who
provide direct care to children.

This study looks specifically at thése providing
direct ‘care to children. The use of a cross-sectional
sample has made possible the generalizablity .of the data.
Also, this study goes beyond the others by locking at

dimensidns of professionality. Thus this study was carried

out to create additional understandirig of who child care

workers are and to what degree they are professional.
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CHAPTER III

METHODOLOGY

s

For clarity, it is important that methodological
definitions be clearly understood. The terms outlined
below set forth the methodological definitions used in this

study.
Operational Definitions

Child Care Giver - person employed in a licensed child
care center and providing direct care of children.

child care Provider - same as child care giver.

Child care center - a facility other than a home which is
licensed by the state and which provides care for 12 or
more children.

Sample

Participants in this study were 226 child care
providers from the licensed child care centers of three
major western cities. These participants were randomly
_selectad from a cross-sectional sample. One hundred forty
four (63.7%) child care providers returned mailed
questionnaires. Child care workers from Salt Lake City,
Utah, returned 58 of 95 questionnaires (61.05%), workers
from Eugene, Oregon, returned 42 of 56 questionnaires
(75%) , and child care givers from Boise, Idaho, returned 44

of 75 questionnaires (58.67%). See Table 1.

\\\\\\\\\\\
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Table 1

Participants ¢

Category Utah Oregon Idaho
Centers meéting criteria* 59 46 56
Cen%ers contacted 54 37 51
Centers unable to contact*#* 5 9 5
(‘enters contacted, but unable

to gather necessary .

Ainformation*#* 4 2 5
Centers refusing participation 6 2 "4
Centers not in session 0 4 4
Centers responding 44 29 38

% of centers responding 74.58% 63.04% 67.86%
Child Care Providers in

Sample Pool 229 143 172
Child Care Providers selected

from Sample Pool for

Data Pool 95 56 75

$ of child Care Providers in

Data Pool 42.2% 24.9% 33.3%
% of Data Pool responding to

survey 61.1% 75% 58.7%
$ of child Care Providers

from Overall Pool Sample

returning questionnaire 25.3% 29.4% 25.6%

*Child care center licensed for 15 or more children by

corresponding state. Child care center showed an address
for the city selected for this study.
**After four or more tries.

Jemn
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Demographics ©f Cities
The cities selected for this study were matched

according to the following criteria: population, median
income of families, presence of a university and educiition
level of the population, percentage of population in the
labor force, ethnicity, and families in poverty.

Statistics for population and ethnicity were procured from )
199 American Citjes éqmna;ed (Greenwood, 1984).

Information rggarding median income, education level,
percentage of population in;the labor firce .and families in
poverty were cbtained from 980 Census of Pcpulatjon (U.S.
Department of Commerce, 1983). Table 2 summarizes the
three cities according to the selection criteria.

These three cities are comparable in size for cities
in the western United States, with populaticns ranging from
102,000 to 163,033; Boise, Idaho, is the smallest of the
“hree cities and Salt Lake City, Utah, the largest. Race
and etanicity percentages show a basically homogeneous
population for each city. Whites are the largest segment
of the population with the Spanish origin ethnic group
forming the next largest group in each city.

Further demographics show the populations of these
cities to be young with the median ages ranging from a low
of 27.9 years for Eugene, Oregon, to a high of 28.7 years
for Boise, Idaho. This youthfulness of the population is
further demonstrated by the pércentages of families with

children under the age of six. Salt Lake City, Utah, shows




< Table 2

Demographics of cities

o Percent of
b families with -

Percent of Race and Ethnicity :
: children - - o ,,‘;é

o under. American Asian & Spanish 5
o Population age six White Black Indian Pacific origin Other D
{ Boise, ID 102,451 26.0 96.84 .49 .52 .94 2.28 1.18 i
L fd, 1863. : : *
i Eugene, OR 105,624 23.4 94.55 1.1} .80 1.94 2.08 1.58 :
: fd. 1852 2
. Salt Lake 7
P city, ur 163,033 35.4 89.76 1.54 1.29 2.04 7.55 5.35
: £d4.1847 . ' :
£ % in Labor Force Education j
# Median 1979 ‘Percent Women with :
: income for families children 4 or more Presence E
: families in under HS years Median of a :
{ in § poverty Men -age six degree college age University :
: Boise, ID 20,773 6.3 81.0 50,2 81.7  22.1 28,7 oise State U :
: Eugene,. OR 19,481 8,5 75.0 41,4 71.6 1 20.4 27.9 U of Oregon :
¢ Salt Lake -
! city, UT 21,017 6.6 82,2 40.7. 80.5 20.3 28.6 U of Utah ;
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the largest proportion of this group (35.4%) while Eugene,

Oregon, has the lowest proportion (23.4%).
Information on the educational status of the population
shows further similarities. For the percentage of the
population having obtained a high school diploma, Eugene,
Oregon, shows the low of 77.6% and Boise, Idaho, shows the
high of 81.7%. These figures indicate: a well educated
porulation. In addition, the figures for four or moré
years of college are: Salt Lake city, Utah, 20.3%: Eugene,
Oregon, 20.4%; and Boise, Idaho, 22.1%.

The percentage of families in poverty also indicates
parity between the cities. The range on this figure goes
from a low of 6.3% in Boise, Idaho, to a high of 8.5% in
Eugene, Oregon. These figurgs show a relatively low level
of poverty in all three cities..

Median income per family reveals a variation of cnly

" $1,536 across the three cities. The low income is $19,481

in Eugene; Oregon, and the high is $21,017 in salt Lake

city, Utah.

B e hn = O R e — — _

LedLltd LACEIISLIY

Centers from which participants were recruited were
identified by the child care licensing agency of each
state. In Idaho this was the Idaho Department of Health
and Welfafe; for ﬁtah, the Utah State Department of Family

Services; and for Oregon, the Department of Human Services.

A comparison of each state's minimum standards for staff in

licensed child care facilities is presented in Table 3.

29




Table 3

s - Minimum Standards for child Care Providers. at. Licensed.child Care. .Facilities

3 Requirements Idaho? = Oregon ) Utah

£ : (Idaho 1982) (Oregon 1979) (Utah 1983)

: Age in years - 16 A ProgramAsuperviédib - 18 Group leader® - 18
: Group leader® - 18 staff aidf - 16

Assistantgd - 15

t

Experience " None ' None . ’GfoupAleader - at
least a H.S. graduate

Education None ' Program supervisor - 2 yrs. None
. experience in the group
: . care of children
: - - Group leader - 1 yr.
. experience in the group
care of children

Other *Screening to *Physical & mental health, *No criminal record
include health judgement & moral *No record or
character & basic character appropriate to conviction of abuse,
skills necessary meet the needs of children neglect or other crime
to the appropriate *free from active TB related to children
care of children *No conviction within the *Not under the

last 5 yrs. of child abuse, influence of. alcohol
offenses against persons, or drugs while working
sexual offenses, child *Current TB test

- - (table 3 continues)
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Table 3 continued

Requirements Idaho? Oregon "~ Utah
(Idaho 1982) (Oregon 1979) (Utah 1983)

neglect or felony offenses *Food handler's permit

involving a controlled *Health evaluation for

substance communicable diseases
*No physical, .
emotional or mental
conditions which could
jeopardize the well-
being of children

a1daho does not provide-a definition of a child care provider.

bprogram supervisor - the person designated for the responsibility of overseeing the
activity program for children by age group (also known as the head teacher).

gGrogp‘leader - person responsible for a group of children (also known as the teacher).
Assistant - person who may not be in charge of a group of children without supervision
by another staff person who meets the qualifications of a group leader..

€Group leader - person assigned to a group and responsible for the continuity of care for

that group.

Staff leader - person who assists the group leader with a group of children. May be in

charge of a group of children for periods not exceeding two hours in any one day.

o
)

)4
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This table is illustrative of the low requirements for
child care préviders. For both education and experience,
two of the three states have no minimum requirements. All
the states have a minimum age requirement of eighteen years
of age or below. The main thfust of each state's
requirements are toward the basic health and absence of a

criminal record of those providing direct care to children.

Ethical Considerations

Because human subjects were used for this research, a
human subjects permission form was filed (Appendix A) and
approved (Appendix B). The subjects were not in any risk
of physical or mental harm since they were reporting on
attitudes, observable behaviors, and demographic
information. Further, the participants could choose not to
answer any question or not to participate.

A coding system was implemented for record keeping.
This number provided a means for the researcher tolreCOrd
who responded and to whom to mail a follow-up letter. The
introductory letter of the questionnaire explained to each
participant that an identification number was placed on the

uestionnaire for mailing purposes only. Each respondent

was assured complete confidentiality. Names were never
used in any way with this research.

The éuestionnaire ended by giving each respondent the
option of requesting results from the study. They were
asked to put their name and address on the return envelope,

not the questionnaire. A summary of the results of the
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study were mailed to those making this request. See

Appendix C.
Measurement.

A survey instrument (a mailed questionnaire) was
developed to gather demographic Enfo:mation on current
child care providers and to adssess professional dimensions
as outlined by the constructs of Barber's (1969) definition
of professionalism (Appendix D). The questionnaire was
developed from:-an extensive review of the literature in the
areas of child care and the sociology of the professions.
The questionnaire was of a mixed format, con@aining both
open and closed questions in order for the maximum amount
of information to be obtained. Forty questions were
included on the questionnaire which was mailed w*<lL a
letter introducing the study and encouraging that person's
participation. Further, the letter assured the respondent
of complete confidentiality.

The variables used in this study have been gathered
from a review of the literature. A summary of the major

areas from which questions were drawn, and their referents,

have been tabled (Tables 4 and 5).

Validity and Reliability
Relevance of these questions was assessed through an

item analysis for face validity, undertaken in thelpretest

cycle, and based upon the critiques and responses by the

various reviewers. Content validity was also determined by
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Table 4

Major Reference Sources for Justifying Inclusion

of Independent Variables on Questionnaire

References Indicating .y

Ccritical Independent
This Va;iab;ekis a Concern

v a S _ C Care .

Questions Addressing
Independent Variables

1. Training - 15

2. Job Experience - 11

3. salary - 6, 7

4. Job Setting - 13

5. Job Title - 24

6. Preferred Job
Title - 25

7. Professional
Affiliation - 18, 19, 20

8. General - 1

‘9. Certification/

License = 16

10. Perceptions of what

Child -Care Providers

Do - 38

11, Perceptions of what

Parents Expect Child Care
Providers to Do - 39

12. Gender - 2

Ade, 1982; NAEYC, 1982b;
NAEYC, 1984

Myer, 1980; NAEYC, 1284

Hostetler & Klugman, 1982;

Myer, 1980; NAEYC, 1984;

Reberts, 1983.
NAEYC, 1984.

Hostetler & Klugman, 1982;
Myer, 1980; NAEYC, 1984.

Caldwell, 1983; Hostetler &
Klugm'n, 1982.

Greenwood, 1957; Houle,
1981; Moore, 1970; NAEYC,
1983; NAEYC, 1984; Peters,
1981; Wilensky, 1964.
Silin, 198S.

Adé, 1982; NAEYC, 1984;
Wilensky, 1964.

Caldwell, 1983; Wilensky,
1964.

Nakamura, McCarthy,
Rothstein-Fisch & Winger,
1981.

Myer, 1980; Silin, 1985

(table 4 continues)




Table 4 continued

. Critjcal Independent . References Indicating
Va;iab;es‘in Child Care This Variable is a Concern
13. Commitment to the Myer, 1980.
. Field - 12.
14. Fringe Benefits - Hostetler & Klugman, 1982;
8, 9, 10 NAEYC, 1984; Roberts, 1983.
15. ‘Age - 3 Hostetler & Klugman, 1982;
Myer, 1980; NAEYC, 1984.
16. Educational Beker; 1975; Hostetler ‘&
Level - 14, 15 Klugman, 1982; Moore, 1970;
Myer, 1960; NAEYC, 1984.
1 17. Years Employeéd as a Hostetler & Klugman, 1982;
) Caregiver - 10 ° NAEYC, 1984.
: 18. Hours Employed = 4, 5 NAEYC, 1984; Roberts, 1983.

ki
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Table 5

Major Be:g;egge’SOugces for Dependent Variables
References Suggesting Ways
To Agssess Behavidr )

Professional Behavjor

A{Barbex; 1969)

Questions Addressing
Dependent Variables
l. Rnowledge - 14, 15, 17

18, 20, 32, 33, 34, 35,
36, 37

2. Primary oOrientation
to the Community -
21, 22, 23

3. Code of Ethics - 26,
27’ 28’ 29’ 30’ 31

4. System of Rewards - 23

e
leg)

2
~

w

Ade, 1982; Barber, 1969;
Becker, 1962; Cogan, 1953;
Goode, 1969; Greenwood,
1957; Hughes, 1963; Moore,
1970; Myers, 1973; NAEYC,
1982a; NAEYC, 1984; Sternm,
1984; Weisman, 1984.

Ainsworth, 1931; Barber,
1969; Becker, 1962; Flexner,
1915; Katz, 1984; Moorse,
1970; Myers, 1973; Weisman,
1984; Wilensky, 1964.

Barber, 1969; Becker, 1962;
Carr-Saunders & Wilson,
1933; Elliott, 1972; Feeney
& Kipnis, 1985; Greenwoed,
1957; Goode, 1969; Katz,
1984; Katz & Ward, 1978;
Levine, 1972; Moore, 1970;
Peters, 1981; Weisman, 1984;
Wilensky, 1964.

Barber, 1969; Peters, 1981;
....... ; 1872: Myver. 1980: "

Weisman, 1984.
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the researcher who, through a knowledge of existing
research, and a conceptualization of the field, was able to
exert a judgement and determine that the questionnaire
covered relevant content (Borg & Gall, 1979).

Test retest reliability was assessed in pilot tests
three and four (N=6). This procedure assessed the
reliability of the instrument by codmparing the results of
the measure at two points in time (Bailey, 1982). ‘An'
analysis of the similarities and differences in the
questionnaires completed one week apart showed 85.94%
overall agreement in scores. Looking at the scoring by
content area, demographics showed 93.5% agreement, the
ranking questions were 80.95% in agreement, the questions
making up the knowledge construct were 75% in agreement and

the code of ethics questions were 91.67% in agreement.

Procedural Sequence

This subsection outlines the fourteen steps which were
completed to meet the research objective stated in Chapter
TwWo.

1) A review of the literature was conducted to
examine the two areas of this study. First, the literature
on child care was examined for those areas which are cited
as needing further research in the move toward
professionalism. The second area examined in the réview of
literature was writings on sociological definitions of

professionality. Barber's (1969) concise and workable

definition was selected for this study.
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2) Questions examining Barber's. constructs of
Professicnalism and §empg:aphics felt to exist among child
care workers were created from the review of literature and
were used to form a Questionnaire (Appendix D).

, 3) The instrument was piloted with three child
development colleagues. They reviewed and evialuated: the
questions in terms of their ability to accomplish the study
objectives (Dillman, 1978).

4) The second pilot was done with a group of
potential users (N=5). They responded to the questionnaire
and provided feedback on readability, appropriateness and
possible sensitivity of questions, length and format.

5) Final revisions were made according to earlier
feedback and the instrument was administered to a group of
potential users (N=6) not surveyed in Pilot 2.

6) The instrument was reissued to the Pilot 3 group,
(N=6) one week later to determine test, retest reliability.

7) A s;mple pool was created by telephoning all child
care centers licensed by the state in the cities selected
for this study (Appandix E). The names of child care
providers employed in each center ware recorded and
assigned an ordinal number (Appendix F).

8) After participation was procured, the feilowing
demographics were collected from the center director on the
families served by the center: mean family income, mean
parental education, dominant type of occupation (manual

labor, skilled labor, professional, students). Data on

]
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mean family constellation (single parent, two parent,
family size) and predominant ethnicity were also obtained

(Appendix G). A review of this data, for the purpose of

nesting the univiriate analysis of variance, showed that

the child care centers could not be evenly divided across
the variables of center size, income level of families

served, nor education levc . of families served. In other

‘words, the -.child care centers were similar in their

‘heterogeneity. See Appendix H.

9) Participants were selected in a systematic random
manner. The number of participants drawn fr&m each state
was adjusted for the relative population of child care
providers in the sample pool, and drawn in proportion to
that number.. This was done to insure that every person
from evéry state had the same probability of contributing.
The ordinal numbers assigned to each child care provider
were placed on a small slip of paper and, after mixing the
numbers in a hat, the proportion of nunmbers determined by
the. sample pool -of that state were drawn. This drawing
determined the samﬁle.

10) The questionnaire was precoded and mailed to the

sample population (N=226). The mailing -also included a

stamped and addressed envelope to facilitate convenience in

responding.
11) Two follow=-up procedures were implemented to

ensure an optimal response rate:

41
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a a first follow=-up post card was sent ten days

ﬁ‘ﬂ after the initial mailing (Appendix I).
b. one week later a second follow-up, including

a letter (Appendix J) and an -additional copy of the =

Sy IR
N s >

questionnaire was mailed.
12) Coded data were transferred from the
questionnaires to IBM coding forms. . %
\

13) Data were analyzed.

;;‘ 14) A report on the findings, conclusions and

recommendations was prepared.

Data Analyses

All close=-ended questions were precoded onto the

questionnaire. This facilitated the direct coding. of each

instrument by the individual subjects as they recorded

their responses, thereby eliminating any bias in the

transfer of data. Due to the extensive nature of the ‘
study, the open-ended questions were not coded for this

|
|
Im& . analysis. Freguency distributions and percentages were
f obtained for all the quantitative data.

The dependent variable of knowledge was based on 2
,dbmposite”scoreuof‘six-questionsv(Q32-Q37, Appendix D).

‘These questions were self-rated, using a Likert scale.

|

.

%:;; Standards of theoretical and research knowledge and

| practical skills outlined by the National Association for
| i

|

the Education of Young Children in Early Childhood Teacher

Education Guidelires (NAEYC, 19821), served as the

42
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theoretical base for the questions. They were designed to
measure how the post high school education of the
respondents aided their knowledge in creating, evaluating
and selecting material appropriate for children with whoi
they work, planning and putting into action activities both
appropriate and challenging, written and oral communication
skills, mathematical skills and a general knowledge of the
world, human development across the life span, etc.

-Salary satisfaction was based on a single score
reflecting the response of the participants to the category
which best described their satisfaction with their salary
.(Q7, Appendix D). Categories were conpinuous from very
satisfied to very dissatisfied. -

The variable of rewards was -also based on a single
score. This question (Q23, Appendix D) asked the
respondents to rank in order of importance from a selection
of five possible reasons, the reasons why they are child
care providers.- |

Orientation to the community reflects a single self-
rating Likert scale question (Q21, Appendix D). This
question was designed to measure how often tﬁe respondent
shares skills and information régarding young children in
different community settings outside their child care job.

Code of ethics was examined by six questions (Q26-Q31,
Appendix D). Each question presented a scenario of a
common‘professional moral dilemma based on the writings of

Katz and Ward (1978). 'Each scenario was concluded with

43
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three or four possible ways of dealing with the problem.
The respondents were asked to select the answer which came

closest to how they would feel most comfortable handling

. the dilemma. Two scenarios, which were deemed to- be

representative by two child developmentalists of all six

moral problems, were selected for analysis.
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CHAPTER IV

RESULTS

Frequencies were run for information on the
demographics describing child care workers. An analysis of
variance (ANOVA) was also run with dependent variables
based on the constructs of professionality outlined by
Barber (1969). The following model was used: ¥=C(i) + D(3)
+ I(k) + A(l) + D(3)I(k) + D(j)A(k) + I(k):.(l) + E where C
= gtates, D = education, I = length of service, A =

professional meetings. The analysis of variance was as

follows:
Source daf
State 2
‘Education 3
Length of Service 4
Professional Meetings 2
Education x Length of Service o12
Education x Professional Meetings 6
Length of Service x Professional Meetings 8
Error ‘ - 93

Demographic Profile of Current Child -Care Workers

In this sample child care workers were overwhelmingly
female (92%), between twenty and thirty-five years of age
(twenty to twenty-five, 25.2%; twenty-five to thirty-five,

39.3%). Most workers were employed thirty-two to forty
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hours per week (40.7%), with a notable portion (31.1%)
responding they work forty hours or more per week.
Further, the majority work thirty-six to fifty-two weeks
per year (92,6%). For salary, Szfs%—earned,bgtween~$§,so
to $4.50 an hour. Salary level was considered less than
satisfactory by 77%. The length of time employed was one
to two years for 21.5%, three to five years for 27.4% and
sSix to nine years for 24.4%. When asked to predict the ~
number of years they will remain working as child care.
providers 27.4% said one to two years, 25.2% said three to
five years, and 23.7% said ten or more years (Table 6).
When asked to respond to questions regarding their
fringe benefits 51.9% of the child care workers: did not:

receive paid vacations, 71.93% did not receive health

insurance and 89.6% did not receive retirement benefits

(Table 7).

Regarding education, 40.7% report some college as
their highest educational level. Marking all categories
which applied to their area(s) of study, tﬁe respondents
were proportionately divided among five of the six
categories: general courses, 28.1%; Child Development,.
33.3%; Early Childhood Education, 32.6%; Elementary
Education, 31.1%; and other, 39.0%. The majority of
respondents (62.2%) réported they did not have a degree or
certificate in Child Development, Early Childhood Education

or a related area (Table 8).

-~




Table 6

Demographics of Child cCare Providers

1.

Geqder

‘Male

Female -

Age

below 20
20-25
25=35
35-45
over 45

‘Hours Employed

Per Week

1-10
11-15
16-20
21-28
28=32

32=40
over: 40

‘Weeks E. ployed

Per anr

13-26

26-36
36=52

Salagg

below $3.50
$3.50-$4.50
$4.50-$5.50.
$5.50-$6.50
~$,6\';5 g_":,s 7 ® § 9
above $7.50
no response

(n=135)

{n= 11)
(n=124)

{n=135)

(n= 14)
(n= 34)
(n= 53)
(n= 25)
(n=9)

(n=135)

(n=2)
(n= 1)
(n= 10)
(n= 14)
(n= 11)
(n= 55)
{n=--42)

(n=135)

(n=2)
(n= 7)
(n=126)

(n=135)

(n= 12)
(n= 71)
(n= 30)
(n= 10)
(n=7)
(n= 4)
(n= 1)

25.2
39.3
18.5

6.7
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Table 6 continued

6. Salary
Satisfactiqn

very sat.’
satisfied
neutral
dissat. .
very dissat.

7. How Long Employed
as a Child care

(n=135)

(n=3)
(n=- 28)
(n= 27)
(n= 55)
(n= 22)

(n=135)

Giver

< 1 year
1-2 years
3=5. years.
6-9 years
10 or > yrs
no response

8. Years Intend to
Remain Employed
As a Child care
Giver

< 1 year
1-2 years
3=5 years
6-9 years
10 or > yrs
no response

(n= 18)
(n= 29)
{n= 37)
(n= 33)
(n= 17)
(n= 1)

(n=135).

(n= 13)
(n= 37)
(n= 34)
(n= 14)
(n= 32)
(n= 5)

20

2.2

. 20.7

20.0
40.7
16.3

13.3
21.5

27.4

24.4
12.6
o7
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Table 7

Fringe Benefits of Child'Ca;e Providers

1. Paid Vacations ~ (n=135) % ;
yes (n= 64) 47.4 ‘ 3
no (n= 70) 51.9 :
TIO response (n= 1) .7 :

2. Health Insurance  (n=135) : 2 3
yes (n= 37) 27.4 ;
no (n= 97) 71.9 $
no response (n= 1) .7 ;

3. Retirement (n=135) % :

yes' (n= 12) 8.9 E
no (n=121) 89.6 -
no response (n= 2) 1.5 ;



Table 8

Education of Child Care Providers

1. Highest gducation (n=135)

b some high school (n= 4)
I high school graduate (n= 28)
’ some college (n= 55)
C.D.A. (n= 3)

B. A./B.S. . (n= 27)

some .graduate work (n= 15)

graduate degree (n= 3)

2. Area of study (n=135)

no college (n= 20)

general courses (n= 38)

child -development (n= 45)

early childhood ed. (n= 44)

; elementary educaticn (n= 42)
&ée other*#* (n= 53)

3. .Degree or Certificate in
child: Development Early
childhood Education or a

- related area (n=135) % o
yes ' (n= 48) 33.6 TR
: no (n= 84) 62.2
: no responss (n= 3) 2.2
g ' _ — , ' .
o *Respondents were asked to mark all categories- that apply’ "

fm percentages total more than 100 percent
o **See Appendix K.
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. Professional activities were surveyed with regard to

participation in inservice training, workshops, and/or
professional meetings outside the child care center,
affiliation with a professional association and reading
professional journals. Three categories of participation
in inservicé training’best describe the majority of
participants; monthly participation was reported by 21.3%,
35.3%—re§orted once or twice a year, and 28.7% reported
that inservice training was not offered in their centers.
Regarding participation ocutside ‘the ‘child care center in
workshops and/or p;ofessional meetings associated with
child care, 45.2% reporfed they did so once or twice a
year. Most respondents (83%) reported they did not belong
to a local, state or national association. Forty-three per
cenﬁ*o£'the“respdndéﬁtﬁfliﬁewisﬁ reported they do not read
professional journals (Table 9.

ThesrespondentSawerewalso'asked to‘respond to their
preference of joﬁ»titleu For those staff in a
teaching/classroom management position, 34.2% preferred the
title of teacher. The next preferred title was early
childhood teacher, selected by 30,6%., Early childhood
educétor was the title preferred by 25.2% of the
teaching/classrpom management staff.

Staff working directly under teaching personnel
selected the preferred title of early childhood assistant

at the rate of 52.6%. Teacher's aid was preferred by 36.8%

(Table 10). -




Table 9

P;ofessiohal Activities of Cchild Care Providers

1. Participation in

Inservice Training (n=135) %

do not participate (n= 14) 10.3

weekly or every

other week (n= 4) 2.9

monthly (n= 29) 21.3

once or twice a year (n= 48) 35.3

not offered © (n= 39) 28.7 ‘
. no response (n= 1) o7 %

2. Participation Outside
the Child Care Center :
in Workshops and/or 5
Professional Meetings :
Asscciated with child

Care i (n=135) 3
do not participate (n= 38) 28.1 é
once or twice a year (h= 61) 45.2 3

three to five '
times a year (n= 22) 16.3 ”

; more than five
“ times a year (n= 12) 8.1

no response (n= 3) 2.2

: 3. Professional Affiliation
4 in a Local, State or

: Natijonal Association = (n=135) %
i" do not belong (n=112) 83

3 local (n=6) 4.4
EA* state (n= 13) 9.6
é national (n= 14) 10.3

(Table 9 continues)
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Table 9 continued

Professional Activitigs of child Care Providers

4.

Q ourna
Reading {n=135) 3%
do not read professional
journails (n= 58) 43.0
Child Development (n= 19) 14.1
Young chjildren orx
childhood Educatjon (n= 38) 28.1
c e ormation

- Exchange (n= 10) 7.4
other** (n= 31) 23.0

*Respondents were asked to mérk all catégories that apply:
percentages total more than 100 percent.
**Responses listed as other:

Title of Journal
or Perjodical

Numwer of
Reéponses
6
L]

3
2
1l

Instructor
Parents, Pre-K

Early Years, North Amerjcan Montessori
Teachers' Associatjion Quarterly

® |®

Today,
Books.

e
« QO

Y Lo sasarialdy oo
Reportexr, Preschool Teacher,

Woman's Day, Working Woman, 200

ternatjonale

Preschool

-
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Table 10

Job iitie Preference of Child Care Providers .
- 1. Job Title Preference .
P of Staff in a Teaching/ 4
i Clagsroom Management W
i: n. {n=111)* _ % )
?" ‘Early Childhood Teacher (n= 34) 30.6 f
> Eazly Childhood Educator (n= 28) 25.2 ‘
: : Teacher (n= 38) 34.2

Other#** (n= 11) 9.9

¢ 2. Job Title Preference of
N Staff Working Directly
oo Under Teaching Personnel  (n=38)%* 3
5 Early Childhood Assistant (n=20) 52.6
S Teacher's Aid (n=14) 36.8 i
: Other+** (n= 4) 10.5
3 *Respondents were asked to respond oaly to the question
L which best described their current working position.
-~ **Other responses appear in Appendix L. <
(ot
BN
i
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Dimensions of Professionality

Separate univariate analysis of varianze were run for
the dependent. variables of knowledge, salary satisfaction,

Fewards, and orientation to the community. All main

" effects and two way interactions were. analyzed.

The main éffect of education was significant for the
dependent measure of knowledge, F=3.2702, 3,93 df, p < .025
(Means: high school = 21.786, sd = 1.112; some college =
25.155, sd = .892; college degree = 27.589, sd = 2.438;
graduate work = 26.915, sd = 1.815). Tests of least

significant differences between the means indicated that

care givers wiéh some college education felt they had

gained less post high school knowledée about such'fadtors
as communicatiqg with parents, interacting with other
members of the instructional team etc. than care givers
‘with a college degree. No other main effects were
significant.

The interaction between education and length of
service for the dependent measure of community orientation
was significant, F=1.8870, 12,93 df, p < .05. See Figure
1. Means and standard deviations appear in Appendix M.
Tests of least significant differences indicated
significant differences between those with a high school
education and ten years of service and those who had done
graduate work with ten years of service. No other

interacticns were significant.
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No significant‘difference wés found in the univariate
analysis of variance for the variable rewards. The
frequency distribution of responses to the question
formulating; this variable does, however, provide important
information. Seeking to determine why the respondents had
chosen employment in the field of child care, the
participants of this study were asked to rank the reasons

why they chose to be a child éare provider. From a

Sélectison of five possible reascns, child care workers from

all three states overwhelmingly chose enjoyment of ¢hildren
as their most important.reason.\ This response was chosen

by 84-.4% of the respondents as their number one reasons for

-enployment in the field.

Flexibility of working hours and the possibility of
having their own children with them was the next response
selected most frequently as the most important reason for
choosing child care for employment. This response was
selected by 11.1% of the participants.

Because code of ethics was measured nominally, chi-

Square tests were performed for this vafiable. In order not

to increase evperiment-wise error rate only two questions,
which were deemed by two child Jdevelopmentalists to be
representative of all six moral problems, were chosen for
the analysis. While it is recognized that these chi-
square tests do not have high reliability due to the number

of cells with low expected frequency, the tests are

o) |
-




theoretically important to this study. The cross-

tabulations show patterns in the answers which provide
important descriptive information. The results are
presented in relation to the sSpecific guestionms.

' The first question (Ethics 2) queried the child care
providers on how they would handle a parent's request for
their child to bring home more arts and érafts (Q=27,
Appendix D).. ‘The responses to this dilemma included
respecting the parent's requeét andAfedirecting’fhe~child
to complete more arts/crafts projects, discussing the
matter with the parent explaining the value of unstructured
art. for the child, or disregarding the parent's request and
allowing the child to play where he/she chooses.

The chi-square analysis shows that Ethics 2 and state
are not independent of each other (X2 (4,N=130)=21.28,
p<.0003). See Table 11.
Table 11

Chi-Square Test Ethics 2 by State

‘ Predicted
» Utah Oregon Idaho Rate

Response #1 20 1 7 ' "3

Respect/redirect 37.7% 2.4% 20% 21.5% b
Response #2 31 41 28

Discuss Value. 58.5% 97.6% 80% 76.9%
Response #3 2 0 0

Disregard 3.8% 0% 0% 1.5%

Xo (4,N=130)=21.28, p<.0003
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Further, the chi=-square analysis shows that Ethics 2 and
length of employment are not independent of each other

(X2 (8,N=129)=22.48, p<.0041). Independence was shown on
‘Ethi€s 2 £or education level (X2 (6,N=130)=12.01, g<.06;7)-
and the number of professional mee?ings attended per year
(X2 (4,N=127)=5.11, p<.2758). See Table 12.

Table 12 '

<1 1-2 3-5 6-9 10> Predicted
year years years Years Rate

Response #1
Respect/ 8 6. 5 4 4
Redirect 44.4% 22.2% 13.9% 12.5% 25% 20.9%

Response #2

Discuss - 8. 21 31 28 12

Value 44.4% 77.8% 86.1% 87.5% 75% 77.5%
Response #3 2 0 0 0 0
Disregard 11.1% 0% 0% 0% 0% 1.6%

X5 (8,N=120)=22.48, p<.0041

The second question used for data analysis (Ethics 4)
loocked at responses to the problem of a ;equest from
parents to teach more academics (Q-29, Appendix D). The
first answer to this question stated that the child care

provider would begin introducing into the day's program

some activities directed toward academic skills. The

second possible answer states that the child care provider

would disregara the pressure and continue with their
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program as before. The third answer states that the child
care provider would feel most comfortable in dealing with

this problem by reading some,articleé by an authority in

' the field of early childhood education on teaching academic

skills and then making a decision.

The chi-square test shows independence for Ethics 4
and state (X2 (4,N=130)=3.44, p<.4869), education level
(X2(6,N=130)=9.07, p<.1696) and length of employment (X2
(8,N=129)=2.61, p<.9563).

Inde¢ ‘endence was not shown for Ethics 4 and the number of
professional meetings attended in a year (X2
(4,N=127)=10.50, p<.0328). See Table ;3.

Table i3

th-quaFe Test Ethics 4 by Professional Meetings

Do not 1, 2 mtgs 3 or more Prodicted
Participate a year mtgs a year Fate

Response #l ‘

Begin 14 18 2 .

introducing 38.9% 31% 6.1% 26.8%
Response #2 4 7 6 ,

Disregard 11.1% 12.1% 18.2% 13.4%
Response #3 _

Read and make 18 33 25

a decision 50% 56.9% 75.8% 59.8%

X, (4,N=i27)=10.50, p<.0328

Patterns were examined in those cross-tabulations not
showing independence. 1In the cross-tabulation of Ethics 2

by state, the response rate from Idaho is shown to be

60
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remarkably close to the predicted overall response rate on
all three responses. The predicted response rate for each

of the 3 states on answer number one was 21.5% with Idaho's

total response rate at 20.0%. Predicted response rate for

-answer number two was 76.9% with Idaho's response rate

totaling 80.0%. For answer number three the predicted

response rate was 1.5% with Idaho's total respoﬁse rate at

‘0%9

Comparing ﬁhe responses of child care providers from
Oregon to the predicted response rate shows a dramatic
pattern. With a predicted response'rate of 21.5% on answer
number one, -Oredon's total response rate was 2.4%. For
answer number two the predicted response rate was 76.9% and
Oregon's response rate totaled 97.6%. Answer number three

had a predicted response rate of 1.5% compared to Oregon's

‘actual response rate of 0%.

Otah's response rate shows a pattern noticeably
digsimilar to the other two participating states. With

21.5% as the predicted response rate for answer number one,

Utah was the only state with an actual response rate

totalling higher than the predicted with 37.7%. With a
esponse. rate of 58.5% for .answer number two Utah was the

only state with a response rate that was lower than the

predicted rate of 76.9%. Utah was also the only state w1th

respondents selecting answer number three. The predicted

response rate was 1.5% with an actual response rate of

3.8%.
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Examining the cross-tabulations of Ethics 2 by length
of employment the following patterns are noted. For those
child care providers employed less than one year, the
Fesponisés differed ¥emarkably from the predicted rate of
respopse; For the first answer the predicted rate of
response was 20.9%. Child care providers employed less
than one year chose this response at a rate of 44.4%. The
predicted response rate for answer number two was 77:5%.
Child care éfc&idéfs employed less than one year also chose
this answer at the rate of 44.4%. Answef number three had
a predicted response rate of 1.6% and only child care
providers employed less than one year chose this response
as the way they would feel most comfortable handling the
problem. The actual response rate was 1l1l.1%.

For child care providers employed 2 to 3 years the
pattern of response mirrors the predicted rate of response.
Answer number one, with a predicted response rate of 20.9%,
was chosen by 22.2% of this group of care givers. The
second answer was selected at a rate of 77.8% compared to
the predicted rate of 77.5%. No child care providers
employed 1 to 2 years selected answer number three. The
predic:ed‘respcnss rate was 1.6% with an actual response
rate of 0%.

Child care providers employed three to five years
responded in a pattern which also varies from the predicted

rate. The first answer, with a predicted rate of 20.9% was

selected by this group at a rate of 13.9%. Answer number
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two with a predicted rate of 77.5% was chosen by 86.1%. No

child care providers in this. group chose answer number

three for a response rate of 0% compared to the prédicted

rats of 1.6%-

The next gruup of child care providers, those employed
six ‘to nine years show a response pattern which is parallel
to the previous group. For answer number one, the

predicted rate was 20.9% and 12.5% .of this group of care

givers chose this- answer. The second answer was selected

at a rate of 87.5% compared to the predicted rate of 77.5%.
The third response, with a predicted rate of 1.6%, was iiot
selected by any care givers in this category. The actual
responsé rate was. 0%.

The final group of child care providers, those
employed ten or more years responded at the following rate.
Answer number one was selected by 25.0% of this group
compared to a predicted rate of 20.9%. With a predicted
rate off77.5%, the second answer was chosen by 75.0% of
this group of care givers. No child care providers in this
group chose answer number three for a resp;nse rate of 0%
compared to the predicted rate of 1.6%.

An examination of the cross-tabulation of the Ethics 4
question and attendance at professional meetings reveals
less dramatic trends. For those child care ygivers who do
not participate.in professional meetings, 38.9% chose

answer number one, which is somewhat above the predicted

rate of 26.8%. This category of care giver chose answer
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number two at a rate of 1l.1% compared tp the marginal rate

of 13.4%. Answer number three was selected by 50% of these

care givers which was below the predicted rate of 59.8%.
For those care Givers who attend ome or two

professional meetings a yeai, 31.0% .chose answer number

one, compared to the marginal rate of 26.8%. Answer number .

two was selected at a rate of 12.1% by this group of care
-givers, whichushOWS,iittlg deviation frecu the é;e@ig@gd
rate of 13.4%. The prédicteéd Fate of selection for answer
nunber three was 59.8% and 56.9% of this category of care
' giver selected this response.

The final group of care givers were those who attend
three or more professional meetings a year. They selected
answer number one at a rate of 6.1% contrastéd to the
predicted rate of 26.8%. Answer number two had a predicted
response rate of 13.4% and was selected by 18.2% of this

group. The third response was selected by 75.8% of this

category of care givers, above the predicted rate of 59.8%.

Summa of the Majo ndings

This study of a cross sectional sample of child care
workers in the western United States found those workers to
be overwhelmingly female and young. Only one-third of the
‘workers had a baccalaureate degree or higher. For those
who had attended college, the areas of study were
diversified. Most child care workers do not belong to a

professional organization. Less than half read
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professional journals.

B

vacations, health insurance, and retirement. ) =

More- than half of the respondents had been employed as
a child care provider five years or less. In addition, QS
more than half of the participants plan to leave this field __&
of employmént within five years. These workers are
employed full-time and earn $4.50 or less per hour. More ;
than half are dissatisfied with their salaries. Less than :

half of the workers receive the fringe benefits of paid

Education level was found to significantly influence
the perceived amount of knowledge as reported by the child w
care workers. -Care givers with some college reported they |
had gained less pcst high school knowledge than ‘those care
givers with a college degree. Education and length of
employment were found to have a‘significanﬁ effect on the ‘
care giver's orientation to the community. Care givers -
with more education and more length of ‘service were found
to be less oriented to the commqnity.

Patterns were shown in the responses to -code of ethics
type dilemmas. ‘Respornises were analyzed on the question
regarding a request from a parent for a child to do more
arts and crafts type projects. child care workers from
Oregon were overwhelmingly more likely than care givers
from Utah or Idaho to choose to discuss this request with
the parent for the purpose of. explaining the value of
unstructured art.

Length of employment also had significant effects on
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the choice of response to this dilemma. The .longer 2

person had been employed as a child care giver, the more

likely he/she was to choose to discuss this request with

. 7 the parént.

Responses to the moral ‘dilemma of being asked to

AR AT WS Ny
RO 2

introduce more academics into the program showed
significance by attendance at professional meetings. The

more professional meetings .attended per year, the more

3t

-

likely the care giver is to read what authorities in child

i development and éarly chiildhood education say about

Cop teaching academics before making a decision on the request.
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Chapter V
DISCUSSION

The purpose of this study was to examine the degree to
which professional dimensions are found in child care
workers. Further, this study sought to build upon earlier
exploratory studies by examining the common demographics of
a cross-sectional random sample of child care workers.

This descriptive informaticn was utilized to create a
demographic profile of workers currently employed in the

field of child care.

Demogyaphic Profile of Current chjld Care Wo;kers

The results of this study using a cross-sectional
random sample of child care workers provide a contrast and
important comparisons to earlier studies (Hostetler &
Klugman, 1982; NAEYC, 1984) which used samples based upon
professional affiliation. While each study found an
overwhelming majority of child care workers to be female,
important differences between this and previous studies are
found in all other areas.

For age, the earlier studies. showed the majority of

workers to be thirty or older. This study found the

majority to be thirty-five or younger. Even recognizing

the disparity in response categories for age used by the
studies, the results indicate that by looking at a cross-
sectional sample, child care workers are in fact younger

than previous studieS’wéuld indicate.

-3
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Low saiarieé and inadequate fringe benefits are major
concerns in the field of child care, and this study finds
these problems to be of even greater magnitude than
jprs\r,i;at;;slg found.

This study found the majority of child care workers
were earning a maximum average of $9360 per year. This
figure is $5639 to $6240 less than the maximum average
incomes reported in earlier studies. As could bz expected,
the majority of workers responded that they feel this e
salary is less than satisfactory. In addition, £§r all
three fringe benefits investigated in this study, the
actual percentage of workers receiving each benefit is
lower than both earlier studies found. It is clearly
indicated that by looking at all child care providers
rather than just those belonging to a professional

organization, low salaries and lack of fringe benefits are o

\ vt et

distressingly more of a problem than previously believed.

A previous study supported the claim that child care
providers work long hours, with ove: half of the
respondents to the NAEYC (1984) study describing the hours
they work as 31-40 hours per week. An overwhelming

majority of the participants in this study indicated they

worked 32 hours or more per week. In fact, almost .one-
third of the child care respondents indicated they work
forty hours or more per week.

Perhaps an indication of how child care providers feel

about working under such conditions ﬁay be found in the >4
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participants! responses to how long they plan to remain

employed -as a child care giver. Over half of the

respondents indicate they plan to leave the field in five

‘years or less. This response also indicates a lack of

commitment to the field of child care.

This study fails to support the commonly accepted
stereotype of child care workers that includés the notion
that they are poorly educated. However, in this study the
results of just how e§ucated they are differs from the
results revealed in previous studies. Both earlier studies
found an overwhelming majority of workers to have at least
a baccalaureate degree. 1In contrast, this study found that
to be true for only one-third of the respondents. This
discrepancy may be explained by the fact that previous
studies included college faculty as well as administrators
in child éare. This study focused on those providing the
direct care of children.

The results of the present study support a present
concern in the educational background of child care
workers. Looking at the rajor area of study in college, it
was found that a child care worker was somewhat more likely
to have studied in some other fieid, which includes such
areas of study as business or political science, as to have
studied in the fields of child development or early
childhood education. This concérn is further supported

with almost two-thirds of the respondents reporting they do

not have a degree or certificate in child development,
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early childhood education or a related field.

This wide diversity in the preparatory backgrounds of
child care workers may serve to explain a lack of .
cohesiveness in terms of preferred job titles. The
respondents were divided in their choice of a title that
best describes what a child care worker does.

Ostensibly, affiliation with a professional
association can provide workers with important information,
sugpé:t gfbup”netwquing, as well as enhance a sense of
ngfessionaI'identity. However, this study found that an

overwhelming majority of child care providers claim no such

association: This may be through lack of -commitment to the

field, or because of a lack of awareness of the benefits of
such groups. It may perhaps even signal a lack of
knowledge of the existence of such groups. While both
previous studies sought to provide insight into the
commonalities of child care workers, the limitation of
examining only those clatming professional association is
clearly problematic. The finding of this study whicn
reveals a very low rate of association with professional
organlzatlons, .serves as a sallent reminder of the need for

the use of a cro»s-sectlonal sample when lcoking at child

care providers.

Professional Dimensions |,

Knowledge
This study found that education level significantly

70
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influences the amount of knowledge child care providers
feel they-ha&engainéd since completing high school. It is
interesting to note that the data revealed that knowledge
increased concomitantly-with education with the exception
of those child care workers who have done graduate work or
who have a graduate degree. Care givers reporting some
graduate work or a graduate degree as their highest
education levei had lower knowledge scores than those care
givers with a B.A./B.S. degree.

This significant difference may be a result of the
higher educated care givers having a greater awareness of
the complexity and diversity of the knowledge base.
Therefore in comparison, their own knowledge appears less

complete.

Orientation to the Community

The likelihood of a care giver being involved in
community service which will benefit young children is
determined to a significant degree by the interaction of
education and length of employment as a child care worker.
Care givers that are most likely to have done such service
for the community are those wi ™ a B.A./B.S. that have been
employed. less than one year. Care givers least likely to
serve tﬁe cbmmﬁnity have been employed 10 years or more,
have done some graduate work or have a graduate degéee.

?hese data indicate that a college education does, to
a certain point, encourage engaging in the professional

activity of serving the community for reasons beyond

i
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monetary gain. That this influence does not continue for
those care givers of longer employment with even higher
education pay be a signal that these worXkers are
experiencing burnocut. Care givers suffering from burnout
would find it difficult, as could be expected, to be
involved in service outside of their employment. On the
other hand, these care givers may have stronger commitments
ocutside of their employment. Demands of marriage and

family may simply prevent involvement in community service.

Code: of Ethics

Examining the variation of responses to the ccde of
ethics question regarding arts & crafts projects by state,
child care givers from Utah were overwhelmingly more likely
to choose response numker one than were participants from
Oregon and Idaho. This response of respecting the parent's

wishes and redirecting the child to do more arts and crafis

‘type projects may signal a lack of acceptance among child

care workers in Ut: »f the value of unstructured art. It
may also be indicative of a high regard, by Utah care
givers, for parents and their right to have the final say 7
in what is most important for their child. A
contraindication of this view would be the response rate to
answer number three which was to disregard the parent's
wishes and allow the child to play where he/she choéses.
Only teachers from Utah chose this response as their most
likely method of dealing with the problem. Choice of this

response may suggest both a disregard of parental requests

2




and an unwillingness to enter into discussions with
parents. Further interpretation of this pattern of
responsé may in@icate the absence of an accepted philosophy
and basic teaching goals in Utah's child care centers.
Without accepted and well understood direction, child care
providers cquld.possibly be both more influenced by
parents! wishes and less likely to respond to any
direction, no matter what the source.

The dramat;d trend for Oregon child care providers to
select'enswer number two, which was to discuss the matter
with the,ﬁareﬁt, explaining the value of unstructured art-
for the child, as their most likely response would indicate

an acceptance of the value of this type of art for young

children."—Furthermore, a willingness to discuss this value

with the chiid*s parents is indicated. Care givers from
Idaho followed the same trend as care givers £xom Oregon
but the pattern is less dramatic.

Length of employment showed dlstlnct patterns of
response to the question regard;ng a request for more arts
and crafts projects. Child care providers employed less
than one year were the group .most likely to choose the
response to respect the parent's wishes and redirect the
child to cemplete more of the desired projects. This rate
of response may iﬁdicate a willingness by these care givers
to respect parent's wishes and to please parents as well as
the likelihood of being easily influenced by directives

from others. Further, it may be indicative of a lack of

13
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security in an awareness of what is best for young
‘children. These novice care givers were the group least
likely to choose to respond to this problem by discussing
the matter with parents in an effort to explain the value
of unstructured art for young children. This may be a
further indication that this group lacks a sense of
security in knowing what is best for young children.
Moreover, feeling this sense of inadequacy and becéuse of
their lack of experience; these workers may have chosen not
to respond in such a manner because of a reluctance to ﬁ‘é
discuss this or any matter with parents. :

Length of employment for those workers employed one to
nine years indicates a consistent pattern of response to
this scenario. The greater the length of employment, the ~:j
less likely the child care provider is to choose to
redirect the child to do more arts and crafts projects
because of a request from a parent. Furthermore, the
greater the length of employment,; the more likely the child
care worker is to chgose to discuss the matter with the
parent. No child care provider employed a year or longer
chose the response to disregard the parent's request. This
pattern of response indicates tha£ up to a certain point,
the longer a care giver is employed, the more likely the
care giver is to have an awareness of the value of
unstructured art in meeting the developmental needs of
young children. Moreover, years of service enhance a child

care giver's willingness to discuss with a parent what is - :
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considered best for the child. In addition, this
hypothetical reiuest from the parent was valued to the
degree that any course. of ;ction was preferred over
chousing to disregard a parent's request.

‘This pattern of responding, however, does not hold
true for care givers employed ten years or longer. This
may indiéate that workers in this group reflect a different
school of thought which does not place high value on
unstructured art. This group may also include older care
givers who choose to respect the parents' wishes or to try
to please the parsnts rather than to seek to re-educate
them.

Cross;tabulations of the responses to the code of
ethics scenario reqardipq academic skills, and the number
of professional meetings a child care provider attends per
year, reveal addigiohal trends. This analysis indicates
that the more professional meetings the care giver attends
per year, the less likely the care giver is to choose to
succumb to pressure and begin introducing academics that he
or she feels are inappropriate for the children. '
Furthermore, the mére meetings at;ended per year, the more
likely the care giver ié,to choqs; the response to
disregard the pressure and continue with the current
program. Increased attendance also increases the choice of
the response to read some articles by authorities in the
field before making a decision.

This consistent trend would indicate that a higher
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rate of attendance at professional meetings is likely to

increase a care giver's confidence in earlier decisions

AT et e
t M

regarding curriculum. An awareness of what is appropriate
for yoﬁng children is also heightened through increased
attendance. In addition, a Willingness to read wpat i
authorities say may indicate that meetings provide
necessary information such as who the authorities are and =
where a care giver can find what they have written on

;, different issues.

: Furthermore, attendance at professional meetings

%‘ decreases thg,likelihodd of a child care provider making
‘ changes’based on perceived pressure to do so. Moreover,
the likelihood of making a decision without strengthening

an awareness of what the authorities say is decreased. :

Rewards

More than four out of five care givers reported that
their enjoyment of children was the number one reason they
chose employment in this field. This preference to work
with children indicates that these workers do find a sense
of reward in their work since all the respondents provided

direct care to children.

This stud:, like all mailed surveys, is limited by the

fact that not all the child care providziz whe were chiosen

e dbe

to participate actually did so by completing and returning

‘the questionnaire. A further limitation of the study is
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the time of year the data were gathered. The child care

centers were contacted in August, and the questionnaires

- were' distributed and returned in .September. This is a time
of 'year when many child Ca:e»qenters>are;in a state of
transition. Enrcllment is often low resulting in fewer
care givcrﬁ or the center being temporarily closed. This
time factor perhaps also aided the study. During this time
of transition, the child care workers who responded may
have in fact had more time to be analyticzl in responding

to. the survey.

The: demographics of the three cities selected for this

study show them to be both similar and representative of

T I R R LR A N L S

cities in the western United States. The remarkable
homogeneity of the pépulééions of these cities does,
however, limit the éeneralizability of this study. All
three cities show a low percentage of Black Americans as
well as low percentages of ethnic groups. This factor
would make these cities less than representative of all |
cities in the United States. :
The inclusion of different scoring methods in the
‘questionnaire may limit the reliayility of the instrument.
While some of the‘constructs empléyed a single question,
several used a multiple question format.
Using chi<square tusts to analyze the data for the
variable code of ethics, several cells had an expected
frequency of less than five. Furthermore, it is recognized

g that in this analysis, that some cells had a count of zero.

-
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Therefore; the statistical significance of this analysis is

limited.
Implications

The results of this study provide insights into the
present standing of chiid care in its move toward “
professionalism. -Comparing the data of this study with
Barber's constructs of professionality reveals that child
care has not yet met the basic,requi;ementszof professional
status. The knowledge dimension is not at a professional
standing. ,Chiid,care workers have a low level of 4 ~{
education. Morecver, many educated cars givers come from
backgrounds unrelatéd to child care. The perceived level
of knowledge was high as reported by participants in the
study. However, those activities which strengthen the
knowledge base showed low leveié of participation.
Inservice training was either not available to or not
utilized by over one-third of the respondents. The reading
of profeséional journals is at a low rate and many
respondents cited popular magazines as professional
journals. ‘

The acceptance of minimum st;ndards of education for
entrance into the field of child care will strengthen the
knowledge component. By requiring'workers to have a
college degree in child development or early childhood
education, the likelihood of a stronger knowledge base is

increased.
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Making inservice training available to all child care

workers will both increase and maintain their knowledge.

Acquainting these workers with the invaluable resource of

professional journals will also help to strengthen this
area and the field's move to. professional status.

Child care workers find their employment,rewardinQ'in

the sense that the main reason they have the job is because

they enjoy working with children. This element of reward,
however, fails to foster commitment to the field of child
cara. With a high percentage of workers planning to leave
the field within five years, child care has not reached a
professional level in rewarding its employees.

Salaries need to be higher. Child care workers need
to. receive those fringe beﬁefits which are common in
America's work force. By increasing the compensation they
receive for the work they do, child care providers will
likely experience increased job satisfaction.
Strengthening the rewardi. 1 element of doing a job they

enjoy, child care workers wi.. also strengthen their

standing as a profession.

Patterns of response on questions of moral dilemma
signal that child care providers are beginning to accept a
code of ethical behavior. Most workers selected answers
which indicate that tle basic needs and rights of
individuals they work with are being reéognized and
respected. ‘

Voluntary association with professional groups will
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Affiliation with such groups will enhance the field's
efforts to regulate the standards of child care.
Furthermore, the formalized acceptance of a professional
code of ethics will be facilitateq. The increase in

membership of professional groups associated with child

care will aid the efforts of the field in achieving

professional recognition.

The. professional: dimension of being oriented toward

-serving the community, is not at a professional level for

the field of child care. Child care providers have a low
rate of choosing to share their skills and information
about young children with the community.

The demonstration of.a sense of commitment to the
community and to society at large will enhance ‘the
professional status of child care. Again, association with

professional groups would facilitate this activity.
Conclusions

The demographics of a cross~-sectional sample of child
care providers create a notably different profile of those
workers than one created by a sample based on professional
affiliation. Those areas which are cited as problematic in
the field of child care appear to be even more severe than
early studies indicate.

Child care providers work long hours and are poorly
paid. Most workers do not receive common fringe benefits

of paid vacaticn, health insurance and retirement. The

80
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majority of child care workers do not have a college
educ;tion. Many werkers come from an educational
background unrelated to child care.

An overwhelming majority of workers claim no

association with a professional group. Few read

professional journals. Participation in inservice training
is at a low level. Cchild care workers do not agree on
preferred nomenclature. ,

Child care has not acﬁieved professional status based
on the dimensions of professionality set forth by Barber
(1969). Education was found to significantly effect
knowledge. This professional dimension may be strengthened
by higher levels of education and stronger programs of

inservice training.

Orientation to the community was found to be
significantly effected by the interaction of education with
length of employment. Affiliation with a professional
organization was recommended as a means to strengthen this
dimension. ‘

This same recommendation was given as a plauéible way
to facilitate the acceptance of a_code of ethics for child
care. Findings suggest that workers are beginning to
adhere to such a code of behavior.

Finally, child care workers plan to leave the field at
a high rate. Increasing their ﬁob compensation may enhance
job satisfaction and the level of reward and thus

strengthen their commitment of the child care professions
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Apvendix A
Humapn Subjects Proposed Research Form




Statement of the PI to the IRB for Proposed .
Research Involving Human Subjects T

?roposqi Titie Professionalism in Day Care Workers

- Pr‘incip‘ai, Investigator® Ann M. Berghout Austin Dept.FHD Ext.1527
; ‘Student Resaarcher  Carol Joan Armga Dect.FHD Ext.1525

A 'ﬁumgn subigc;s'will participate in this research and be asked to do
the followings:_  comolete-~a mailed questionnaire

- -

[N

£ — .

B. The“goteﬁtigi.ﬁenéfits to be gained ‘from the proposed research are:

Yo orovide insights into the nation wide muvémeat toward professionalization
for the field of child care. j

C. The risk(3) to the rights and welfare of human subjects invclved are:

LA

JE.Q: '

+
L]

N _no risks . . - -

N N N
Al - P B T — E—— g =

Y.

et pera—

D. The foilbyinqlSagggpégés/measutes to mitigate/minimize the identified-
risks will be takén:, the guestionnaire was:designed to be non-embarrassing

- . .and non-threatening and" theréfore no risks are involved
L. - o By PR .:- « . - <
‘E. Theé informed consent procedures for subjects will be as follows:
: ‘(Explain procedures to be followed and attach an _example of the.
£ informed .consent instrument) there will be no attached informed consent

_ because the‘_sqlqje(:‘gs"havé ,cgn‘;rél' over participation

0 F. Tgkrfglléqing measgrqénrggarding confidentiality of subjects will be
: taken:'no_mmaes will be attached to the questions. A numbered:coding system will -

.56 used to -identify-t'ie subjects for remailing purcoses only and will only- be available
. " i-to the‘researchers. "The numcer-wiil De:discarded Derore dacd analysis. -

£, G. oOther: - (If, in:your opinich no, or. minimal, risk to subjects exists,
- p,; 'Pleasé explain in this section) Thers is no risk.to-the participants. The

: > questions béing asked are the type of question chat.any professionat woUid a5k NOCNEr
; o cOlleagde. -, ) . . . . .

\
|
|
g ) P o R} - ,A-‘ EE— ‘= . .,‘A g i
(\ 1‘

i

i A 2 '1 gt /@&? , ;;iith”tin3 {lzyni__ - Cx

R 1 . L
Principal Investigator Signature* Student Researcher Signature

'K_gtudegt researcher should name his/her advisor or chairman as :
the principal investigator. -Both are required to sign this form.

.
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Appendix. B

Research Review Exempntion

OFFiCE OF THE VICE PRESIDENT
FOR RESEARCH
Tetepnone(801) 750-1180

MEMORANDUM

TO: Dr. Ann M. Berghout Austin and Carol Joan Arrga
FROM: -Sydney -Peterson
DATE: ‘August. 8, 1986
SUBJECT: Proposal Entitled, "Professionalism in Day Care

-Workers”

The above .referenced proposal -has been reviewed. by

‘this offxce :and is exempt from further review- by the
Instxtutxonal Reviéw Board. Howeveér, ‘the IRB strongly

recommends -that. you, as a reseatchet, maintain continual
vigil of the importance of dthical research: conduct.
Further, while yout research project does not require a
signed -informed consent, you should consider (a) offering a
general introduction to your research goals, and (b)
informing, in-writing or through ‘oral ptesentation. each
participawt as to ‘the rights .of the subject to
confxdentxalxty, privacy, ot withdrawal at any time from the
research experience.
)

The teSeatch activities listed below are exempt
from IRB review based on HHS tegulatxons published ‘in the
edetal Register, Volume 46, No. 16, January- 26, 1981, p.

8387.

1. Research conducted .in_established or commonly
accepted educational settings, involving normal eéducational
ptactxces, such as (a) research on .regular and special
education instructional strategies; or (b) instruction
technxques, curricula, or classroom management methods.

2. Research involving the use -of educational
tests (cognitive, diagnostic, aptxtude, achxevement), if
information taken from these sources is recorded in such a
manner that subjects cannot be identified, direc%.ly or
through identifiers linked to the subjects.

" STATE UNIVERSITY LOGAN. UTAH 84322
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Dr.. Ann M. Berghout Austin and Carol Joan Armga
" -August -8, 1986.
Page two

3. Research involving survey or interview
,proccdu:cs, cxccpt where -all of the following conditions
exist: (a) :responses are recorded in such a manner that the
husan subjects can be identified; di:cctly or through
identifiers. linked ‘to the ‘subjects, (b) the subject's
T :osponlol. 1f they- bcca-c known- cutside the research, could
X teasonably placc thc subjcct ‘at .cisk of criminal or civil
. liability or be damaging. to. the subject's financial standing
& or c-ployability, -and--(c) ‘the cesearch deals with sensitive
- ' aspects of the subjcct's -own behavior, such as illegal
conduct. drug -use, scxual bchavio:. ot use of aleochol. All
:esea:ch tnvolving ‘survey or ‘interview procedures is exempt,
thhoue excepeion, when the tespondents are elected or
appointed. publxc o!ticials or"candidates for publxc office.

4. Rcsca:ch involving the dbservation (includxng
observation by pa:eicipanes) of public .behavior, except
. whete all of the following conditions exist: .(a)
o observations are recorded in such  a ‘manner that the human
T subjects can be identified;, directly -or ‘through identifiers

linked: . to ‘the subjcces. i(B). the observations. recorded about
P- the 1ndividual, if ehcy bccaac known. outside -the ceseacch,
& could. :casonably placc the subject at risk o! ceziminal or
L civil liabilit7 or be-damaging ‘to- the ‘subject's financial
i seanding or cuployabxlxey, and (c) the research deals with
E L sensitive aspects of the gubject!s own behavior such as
if illegal»conducc, drug usc. ‘sexual bchavxo:, o: use of
alcohol,

L S. Research involving the collection or study of

. : cxiseing daea, docuncnes, records, pathological ‘specimens,
if these soutrces are publicly available or if the oo
informatiun is recorded by the investigator in such a manner o3
that subjects- cannot be identified, di:ccely or. eh:ough :
identifiecs linked to ‘the subjects.

- Your research is exempt from review based on
-eXxemption. number 3.

g A Sydney ete:son '
{ Staff Assistant
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i'L 1°8
UTAH STATE UNIVERSITY CENTENNIAL

DEPARTMENT OF. FAMILY AND HUMAN DEVELOPMENT
College of Family Life
‘Logan, Utah 843222905

¢ July 1, 1987
Dear Research Participant:

Thank you for your participation Fall,1986,in my study o
on child care providers. A total of 144 care givers from :
Salt Lake City, Utah; Eugene, Oregon; and Boise, Idaho

: . participated in the study Interesting and- important :
- ‘ information about child care workers was gathered. :

The study found that child care providers are mostly

‘female and between the ages of 20 and 35. The majority of

workers are employed full-time earning between $3.50 and

$4.50 per hour. Most workers are less than satisfied with

their salaries. Less than half of the reporting care
: givers receive the fringe benefits of paid vacat1on, health J
: insurance and retirement. One-third of the care :givers J
L réported that their highest level of ‘@ducation is a
: baccalaureate degree or higher.  The care givers were |

somewhat more likely to have an education background in

some other field than to have studied child development -or

early childhood education.. |

- , Most child care workers do not claim membership in a
| professional organization. Few read professional journals. i
P Participation in inservice training is at a low level. :

The study also examined the data to assess child
care’s status in seeking professional recognition. Four :
£ dimensions. of professionality were utilized. They were: 5 7
‘ knowledge, rewards, code .of ethics and orientation to the
-community. This study found that the field of child care

; has not yet met the basic requirements of professional

- status.

? ' Thank you dgain for helping in this study. Please

b feel free to share the aboye information with all of the

5 - -staff in the center where you work N

éﬁ Sincerely, >

o

L Carol Armga :

- . Master’s Candidate in Child Deve1cpment s
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Questionnaire 82

W UTAH STATE UNIVERSITY . LOGAN, UTAH 84322-2905

S " -DEPARTMENT OF FAMILY AND HUMAN GEVELOPMENT R
’ College &t Famiv Lite. o

September 9, 1986

YNNI S VERA o d R Ly A

Dear Child Care Provider,
Working in.child care is-an exciting .and demanding job. [ am doing
a study-to-gain -information about the. people who do this important job.

IR T

The. purpose -of the study is to show that child care is a valuable service
in.dur comunities.

You ‘have .been carefully selected to pirticipate in -this.study and
represent other child car providers in your city. Your name. however, L
will neyer be.used in any:way with this research or the results. The

) .questionnaire has.‘an identification number for mailing purposes only. o

P TR

Thi¢ is-so.we may check your name off of the-mailing.1ist when your
questionnaire is-returned. Your -name will never be pliced-on the
‘questionnaire. .

Th’i_; bool;iet contains 40 questions designed -to provide insight into

T R TIRIEEY

N what you do-as a chiid care.provider. Completing the questionnaire will.
take-only approximately 20 minutes-of your time. Your answers will help
the child care profession move forward in positive ways.

Thank you for your help.

Sincerely,

Carol Armga
Graduate ‘Student in Child Development
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Q-1.

Q-3.

CIRCLI THI NUMBER(S) I EACH QUISTION WHICH CORRESPONDES)

ANSWER(S) YOU. CONSIDER TO 38 THZ MOST APPROIRIATE,

Are vou esoloved as a child care giver in a.day care centet,

—.

preschool, or other child care seztiag?

! Tes
. Yo

wWhat is vour sex? (CIRCLE ONE NUMBERY-

what is vour age? (CIRCLET ONZI YUMBER)
. under 20 vears

2. -13 years

3. 33-15 years

4. 38=343 years

s. 4§ yeatrs and older
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- 52 How cany hours a waek 4e you emploved as & child cafe giver?

(CIRCLE ONE NUMSER) ..

‘

S imve oy

. t 23 10 houss

2. 1l co LS hours

Qe o

F]

3. 16 co 20 hours
4, 2L eo-28-hours
$. 28 co 12 Sours

"6, 32 co 40 hours
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7. 40_plus hours

porers

Hov many ueeks & yeat are you ssploved as a.child care giver?

(CIRCLE ONE SLAER)

Y
M
4
-
<
M
i
¥

t. less tham 12 veeks

2. 13 to 26-veeks

| A bt 4y

3. 26 co 16 veeks
4. J6-¢o 52 veaks

BRI

How 3uch do:you sarn et hour 8s & child sacs giver?

fGIRCLE ONE NUMBER)

PR oy

less than 3).50an hout

$3.50 to 34.50 am hout.

v

$4.50 .to $5.50 aa hout

Prca.

$3.50 to $6.50 aa hour
$6.50 ¢o $7.50 a8 hour
soce chan $7.50 an hour
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(12)

“n

Q-7. How sacisfied are you with your salar:?

(CI2BLE CNE SLMBER)
1. Verv sisisfled
2. Sasisiied

3, Neugral

4, Dissatisfled

5. Vary dissacisfied

Q-8. Do you received pafd vacations in your child cace job?
(CIRCLE ONE NUMBER)

t. VYes
2. No-
Q-9. Do vou receive health insurance benefits in your child

care job? (CIACLE ONE NUMBER)
1. Yas

2. Yo

Q«10.D0 7ou receive zesizement Senefiss in your child care

$ab? (CIACLI ONE “TMBER)
1. Yes

o
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tas) Q-ls,

Q-15.

(15)
(25)
(&

(%)
23)
(20

L4138 Q-16.

Whac is your highesc educactonal level? (CIRCLI ONT NUMBER)

(. soze high school

2. high school diploma/Csd

3. some college

4. COA

5. graduaced Zrom college (please specify che dejcee you

earned and your major fleld of scudy)

6.  some graduace vork (please specify, :ajor'ind‘hunSQ} of hours)

7.  graduace degree (please specify dagree and 2ajot)

If you have taken college courses, vhzc vas/is you: . ;

zaln area of scudv? (CIRCLE ALL.THAT APPLY
t. .does not apply, college courses noc ctaken ka
2. general-courses

3. child development .
4. early childhood eduzacion o

5. elezencary education

- . e 5.
5. osher (please speciiy) R - S

fo you hold a degres or cerzifidace in child deveiopzenc,

sarly childhood educacion or a related £iald?

(CIRCLE ONE NUMBER)

l. Y%

2. Yns'(plcn;c spccify a-degrae or cerzifizace and where

obcatned)
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s fT Q-it, Hov many vesrs have you worked in a child care secsing? 9
) (CIRCLE OSE NLusER) .l
¥, -~ j . i
i® . . 1. less zhan sne vear . "4
? . ' 2. .ona TS 2wo yaArTs o
e ‘
¥ 3. :hzu‘ to {ive years A 2
: /) ) 4. six 20 tine yvars o
$. * =m0re than tea years 5
o s
: ' .
) ! (15) Q-i2. Hov many more vears do you intead o Se a child caza vorker? -
; . i (CZRCLE Vhe WUMIER) R
: : - 1. less than one yeac 4
Y . .
R i . ane 23-TWO vears é
N "), three 2o five_ yeass .
f?fg - 4, six 0 nite vears .
Y A .
: $. =ore thanu tén vears
%’f\ - o
£ o
& -~ . .
o Q-1), Estizace the percenzage of Zize per veek you spend working with o
. & ke tolloving age grouss. (CIACLE ALL THAT AELY :
: ‘ PO
g“ ' Aze . rous $ 52 size . :
(9 1o bizeh 20 sge one b 1 vt
o (s 2. one O V0 years 2. o8
4 ) - = H
. (19) 3, tuo to three years 3. “
20) 4 chree to four years 4, R
- ) ' (1) S.  faur zo five yorrs S. - <
S . 22 6.  five zo 3ix years LB . B
. T (23) 7. cixed ages (plaase-specily) 7.
. R i
. . :
o
' ‘ ) o 7
v 2 i 1
- O B
| «
-
4 ho e
o R
« C‘} <3
PN
" if PR
. . . . . - A F o =




s e b

A
;
i
|
b
|
i

For office

use only

32
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Q-17.

} » B
i ) ;
¥ «
88
B B .
] .
How ofzen do you parzicisace {n inservice ctraining oifeced .
¢
thoough me :hild care center wnere you are ezpleyed?
(CIRCLT CNE 4M3ERY
. © do-maz pazsicizaze o
3. weexly or evesy other week i
3.
L. once 3T twice a vear ’
3. inservice tratning is not offeced at the Zav care center
How often o vou parzisisate in workshoos Juzsile zhe cences,
and’/or zzzfessfonal =eecings associated wizh ’:..i:d care, day 4
cace cr early childhood education. If ves, z2lease liss 31l )
zeesings atsended {z cthe lasc year.
{CI3CLZ ONT NLMIER) )
2. T 4o et passicipace
2.  cnce 3T twile a vear
3. 22 five tizes a year
<. =ove zian five tizes a veas .
3. please lisz meezinzs a .
Lisc below any local, scace or nacional aesociacions for day :
Sare workess or early childhood educacors to which you beianz. R
do ace Selong '
.
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(13-27 Q-2z.
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gzoups about choosing appropriate zovs. or zalk with yeung

zezbers of 4-H abouc babysizsing? (CIRCLE ONZ NTMBER)

ety ofzen oftea aessTal vazely’ neves

la zaking decisicas Lx your c2itd carve fcb, whose Inceresss

ds rou zees? Please sank all § fzems lisced below wizh i

being- the cost izporsanc group and  being the least
{3p0r3as graup..

parencs

children

day care canter

personal-

cozzunicy

what prolessfiocal ‘curaals do ¥du read on a regular basis’

(CTRCLE ALL THAT A7oLY)

i. I dc mot read amy professis-ai journals

2, Chil2 Deveispzent

3.  foung Shildren and/or Childrood Zducation N

4.  Child Care Inisrmatfon Ixshanze

$. Othes (please speciiy) _ .

{2 additlon 2o your child care lob, hov ofzer do you share yous

skills and {nformatior about young children Iz 3any diifecent

cozzucicy seccings? For exz:pie.'do vou talk with pazeat -




ALy

sisced Selow ara £ive posstble reasons why a pesson could

choose zo;be ezsloved as a child care giver. ?2lease zanh all

@ fze=3 according 25 che reasons why vou are a2 chlild care

che cost izporzant Teasdn aad I

che least {zposzans. reasoa.
saiary

_ . enjoy children

flexidiiicy of working hours, possidie o have
own children with you

no 2ducacioral or craining requirezents

desize to serve cozzunisy

sy ONE OF THE TW0 FOLLOWING QUESTIONS. Tor exampie, if wou

Gw2a, do not answer Q-25.

’

Zf vou are iz a teaching/classroo= zacageczent posiclon which

she foiloving tob sizles would vou prefa:?

(CzieLs THE 2237 ANSWIR)

4. Ocher (please specify)

Q
<
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. (33 Q-35. direccly uader teachinzg persannel. o
! 3 would sou prefs:? :
: ’ (CIRCLE ZH .
E . Zaziy ¢
¢ . 2. Teacher aiz ’
) 3. Cther [slease speciiy) \
. . THE MEXT STYX QUISTICHS 22ZSEINT PRO3LIMS THAT CHILD CARs FIOVIIERS AT :
. OFTEN RTQUIRED TO 2SAL WITH. PLIASE CIRCLEI IHT ANSWER THAT COMES ‘
’ . TOSEST TO H#OW YOU wSULD SIEL MOST COMFORTASLEI EAWDLING THE 2R03LM.

L) Q=25. A pazenc of 3 39y rejuescs zhat che child not be allswed 22 |

. piay wich Jdoils ac school. You wouid:

1. disregazd the parenc’s request and 3llow zhe zRild to play

; where ke chocses. i R
2.  discuss the reguest wish che parent and expliin the vasy ’
of doil plar for zales anc fezales.
3. respect the parenc’s rejuest and redirec:
from 4211 play. :
— - - —
::,

{
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Pacents ofzen judge

caze by the

¢ute Inings wew would:

i. respect the parant’s reques: and re

cozplets zoTe arss/oczalts prolests.

2. discuss the maczer with

unscructuzred ars for che child.

vhere he/she chooses.

e

uppose chat the children 1n vour care ase allow
celevision for a iizized azount of tize each day ar school.

They very such enjoy watchiag a el

vision prograx ysu faind

uestisnadle.

. disregazd the children's begging and prokibisz thez from

planning a favorite accivity at the saze ctize the progra=

alrs.

d’s day in child

the ¢hild takes hoze. If a

ne paren: explalining che value of

3. disregatd zhe parent’s reguest and allow the child to play

ofzen beg =5 watzh the prigram. You would

@ Pragraz on olasica as-a

pragraz Yy

92

e

e
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You feel under pressure to teach che children in your group

some acade=ic sk: ich you find fmapprspriate for

levei. You would:
1. begin incroduciag into che day’s progras some accivities

difeczed towasd academic skills.

2. disvegard the pressuce and comtinue Wi
belore.
3. c2ad some arsicles b an author

chiidhood education on tead

g

ke 2-decision,

~32. fou find zhas you 4o not ger aiong very ¥ with anocher

zeacher In the child care ceazer. %Waen a zarent cozes ¢

csmpiain 20 vou aboul chat ceach ior vou wouid:
1. teil che parent vou aiso dea’t Like the teachar's ek

2. cakea neurral positlon and polas Jus soze of the

behavior is has=!

[y
oo

.
¢
i
)
S
el s
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Q-31. A welfare ;arent has finally obeained 3 job. The child carce

fees corzessanding to the parear’s inceme would ciuse the

iosome of tFe pazent 10 azount €o only sore deilars than

aicernasive arrangezents
parent and :the child has just begun 2o feel a:z home and €3
chrive in :ixe child care cenzer. You would:

. eacourage the pareac to consider leaving the child {n dav

care even though iz would be a £in

z. g to the partent about the matiler.

are and rep

<. sugg2st 0 the pareat thac they oot say an

welizse abous the change in ex=ployzen:z szacus unless

QALY INCLUDZ COLL

WILL AS PEREONAL

VOCATIONAL/TEC

STUDY AND ATTENDANII AT WORXSHOPS.

FLEASE CIRCLI A M

ALONG Za

[x]
Ht

¥CU FIIL A30LT THI JUISTION.

Q-32. How much has your post high school educiacilon aided your

knowledge oz creatime, evaluating, and selectinz maserials

appropriace for che childrea with whoz you work?

a great deal somewhat reuczal very liztle none ac all
5 4 b} 2 t
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How cuch has your post high school education screngchensd

your skills {n slanning ind suzzing {n2o acsion aczivities zhat

aTe.both appropriaze and challeaging for tha-skill level of zhe

children with whon vou work?

a great deal  soumewhat aeutral very lictle none az all
*
.
5 4 3 H H

Yow zuch has your post high schooil edu:iéiog extended your
uritzen and oral communication skills, mathematical skills,

and 2 zeneral knowledge of the world?

a great deal  sozewhat nezzral very lizsle none at all

How auch has your posc high school education excended your

xaowledze. of human develosmenz through che life span, with

stecfal exphasis on cognitive {(incelleczual), physical.

. -

socfal and emocicnal developzens, fzot dirch through age aizhe?
-a"great deai somawnat neugrai very Jistle nere at all

How zuch has your post aigh school education strengzhened your

skills f{n communfcacing to pareats how cheir child(ren) ace

funcstioning {in che sec:ting {a which you work’

a great deal  socewvhat neutral very little none at all

D
W
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How zuch has your post high school educacion sctrengcthened your

skills tn working asndvzelacing to octher szaif zembers as an

fascrussional ceaz!

a g-ear deal  somewha: neugzal very lizfle ncne 42 ail

Q-38.

Q-3%.

Most child Tare providers spend thefr day in a variety of
tasks, Lisc below the 2a)ar tasks you 4n &n 2 ¢yplcal day and

the gsersenzage of daily zize spent dotng the zask.

Tasks T of zize

whae do »you feel parants see as your zalin sessonsibilisy

L2 NEALLL LI LALL LA

a3 a child care giver?

Plesse curn naze

—




(Yo
)
i
%

Q=%0.  You ate a ceacher of 20 four-vear-olds, and your oucdoor

e

- aquipzent {acludes only cvo tricycles. Ia a geoup of Zour-
:lur-élgh {n such a si{cuaclion, squabbles wii: {revitakly arise

’ Sonzeraing whose curn 4t 45 €O use une of 3ne cricycles. A

child nazed Robin comes 2o vou and protescs uy!:".z. "Laslie

! von't let 3¢ have a curn!” 3rieflv explain how you would

" ———
¢

N

-handle chis s{zuation.

Do you have any furzher cocments vou vish to make?

THAYK YOU FOR YOUR CCOPERATISN IN COMPLETING THIS QUESTICNNAIRE. PLEAST CHECK THAT
YOU HAVE RESPONDED T0 EACH GUESTION AND RETURN THE QUESTIONNAZRE 3Y PLACING IT IN THE
STAMPED SELF-ADDRESSED ENVELOPE PROVIDED AND RETUMN IMMEDTATELY.

1¢ you vould like a summary of che resulcs from chis scudy, please princ your naze and

address on che back of che recurn envelope (HOT on this quescionnaire). T will sde

chac you receive fc.

ERIC
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Appendix E

Data Collection otocol

“PROTOCOL-FOR CHILD CARE §_§‘¢T§R DATA COLLECTION
My name is C3ro) Armga. [ am c3lling from Ytsh State University-in-isgan.-utan,

[ an c3lling in regards to some research that [ am coling with caild care

tesne
oroviders in sne state of Orejon. The name of your centC= was rovided By
Utan
Pat Krener  (Utsn) Oepartment of Social Services
Ann Meilman  (ldaho)  frem the  Qecarsment of Health and delfare.
Marcia MeCoy {Oregon) Secartrent of Human .Resources

The research that’! am doing will leok at the imoortant role ghat child Sare
providars have in gthe lives of young children, [ plan %o focus attentfon on
the importance of child care centars in our comunities. [ need only adbeut’
five minutes of your time ¢ answer some questions: about your center, ‘would

right now de & convenient time? ‘What s your name? And your title?

How many families are served by your center?

0f thosk famiiies, how many would you say are single sarent families?

W“hat would you sdy i$ the average numper of children Jer family?

Now [ am j0ing 5 ask you some Questions that will nelo furiher descrite Shese
finilies, Tae firss question nas 20 do with income. 3Boul now many families
served Dy your center have an average annual ir~zce of less 2mat $10,8C0?
Zetween $1C.200 and $20,0007 3etweea $29,000 anc $30.3007 3etween $30.2C0
and $30,0007 Zetween $30.,000 and $50.000? More than $53,300?

The next questioas look at occusations of families. The citegories are:
manual lagor, skilled lator, professional and students. About how rany of
the famiiies your center serves ire student families? How many would you

sty are cuiefly emoloyed in manual labor? [n skilled lador? Are professicnal?

- ot
]
.\I

5 2
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The nex: quessions ook 3t educaticn levels far families. These catesories Y
will 1Cok for the hignest educ2iicn achieved in a }anily. ine ¢atesories-are:
scme nign scrool, hign scnool dinis~a. scre college or vogazicnal/technical
- $Cn05i, 22iiage desrss 318 gradusle work/ind or jriculte cejres.  Acut how
many. smijdies .ou's you sdy-nave tne hignest ezycasion lsved of scrme hign scucel?
= A hign scncol sipis=al Jcre csllese or vocatior~i/tecnnizal school? A ¢allage
degree {2nis would Se 3 3.5. or 3.A. cegree}? s Tany «culc you 2y nave

¢one jome Sradudte work Or wno idve d.-Gricuate cegree?

: The last descriptive questicn nas 2o do wish race and efnnicity. The catejories
sre: Anglo-imericin, 3lack Arerizin, Native American, Asi e American, Hispanice
Arerican 3nd other. 250ut hew Tiny families wculd you sdy 3re Angio-Anerican? -
S1ack Armericin). Hasive Arerizan? Asian ~rzerican? Hisddnic-imerican) And

how Zdny ~ould you say are otter? .

Finally, ! wcuid like 3 3sk 7cu for 3 (15t of ail calld cyre providers in

, N

your center that work 20 nours Sr rore Ser ~eeX. These nizes ~iil e ysed ¢
creaze 3 sacole 200t of child cire workers. A rindom salescion of nares will
Zasere
e saken from sne ncoi.  Sevensyetive child sara aorikers in 3oise wii)
. R . Sale Lake Cisy
2 askes 5 corplate & mailez surves. Scre of the chilé care srovilers in your

sarsicizaze. They will e seat & servey questioansire

(Y3

censer Tay Se askes ¢

g.

through che 1uafl 3 sne ddcriss of ycur center. “hose asked 3 sarticivate may
versonally cecide if tney want 3 responc 20 the questisnnaire. Particination
is voluntary. Do you ndve dny Quastions? di

{ am ready to recors tre naces of the cnlld cire praviders in your center.

tay [ cnesc-the ssnter®s dddress? [ have. . . .

Thank yuy for your tize ind nels, ;

D

O
e
cH

ERI!
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Appendix F
Data CcLlection»Fog -~ Names

0AY CARE CENTER DATA FORM

JSANES OF CHILD CARE_PROYIDERS: + OF HOURS PER WESX
1 I, 3
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. Appendix G .
ata Collection Form -- Demographics }
: ) R
%
= 3
: = ,
: DAY CARE CEVTER JATA FORM F
. STATE: DATE: :
. " SAY CARE CZNTER: ;
N 230RESS: :
;. CSHTACY.PEASTU: N
WUPBER OF FAMILIZS SERVED: ;
POPULATION JESTRIPTORS:
. TCOME: FAMILY CONSTILLATION:
L less than 10,000 single sarent
10,900 t3 20,3CO two carent ;
: 23,500 t2 20,900 average numser of chilcren
: 33,500 to 4,000 B
. £3UCATION:
40,700 ts 59,300 B
: scre rign scncol S
- =ors than 50,2C0
A nign school dislema
: sore college or vocational/
¢ QCCUPATION: :
technical school 5
ranual labor
caliase degree
skilled lador - .
graduate work/and or degjree
_____orofessional
—Stul2nls STENICITY: :
Angis-szerican
3tack merican
. Hative Srerican
Asian irerican
Hissanic-American Y
. Osrer
™ »
/ <1 :
110 :
t




Center Demographics 106
Number of
Children
Center
Category Serves Utah Oregon Idaho
Centers <40 13 16 25
>40 31 13 13
‘Centers <60 24 18 28
>60 20 11 10
Child Care Providers <60 83 60 91
>60 146 83 80
50% of families
served earn less
than $20,000 annually <60 18 16 14*
>60 10 q* 1
50% of familijes -
served earn more than
$§20,000 annually <60 6 2 12*
>60 6 6* 9
50% of families
served have less than
a BA/BS as their
highest education
Tevel <65 16* 16* 14>
>60 12* 4* 2*
50% of families
served. have a BA/BS
or higher as their
highest education
Tevel <60 6* 2* 11*
>60 6* 6* 7*

*Not ail centers provided information for

this category.




Appendix I

Postcard for F»g’.rst Follow=-up

L1253 week 3 questionnairs sasxing infortation aSou? your joo is 3
¢nild care 2rovizer was $21% I3 you. YQur nare wds cChos2n thriuch
2 rancdom seiection-of caiis cire rovidars :n your carrunity.

{f you have 2lready comoletsd and returned ft 20 us. 3lease accent
ay sincere thanks for your nelo. [f not, pleasa¢e so tcaas v
Sacayse this questionnaire nas been . sent to only a small, Sut
regresentative sarmole of 2hild car? praviders, it is-extrerely
izoorzant that yours e iacludad in the study if tae results are 2o
accurately represent aii chiid-cars provicers.

Thank you for your helo:
Sincereiy,

Larol Arm »

Sraduate Stident in Child Jevelocrent
Jasartzent-of Family 3 Human Seveicoment
zan Stata University

Logan, Usan 32322-2%03




X J .

Letter for Second Follow-up

,!h UTAH STATE UNIVERSITY . LOGAN, UTAR 84322-2905 i

OEPARTMENT OF FAMILY AND HUMAN DEVELOPMENT
Contege of Fammiv Lite -

October 3, 1986

Dear Caild Care Provicer,

About three wesks 390 [ wrote 23 you seeking informaczion about your :
jon-as a child care orovider. 2s of today [ have not recsived your :
compieted questionnaire.

Working with cnildren-is often viewed as Just.daby-sitting and an.
easy Joo. I disagree with-this:view. [ telieve child care’is a challenging
and demanding as well as imoortant job. [ am coing this study %o gather
information adcut e imoorzant people who do this imgortant job. This
information-will be used:t3 help educate all seqments of the sublic about
the good things haooening in-child care.

8u% [ Aeed your hels! Those cnild.care:oroviders who received this
questionnaire represent only 2 portion of 2ll child care providers in
smeir cities. Each name was drawn through 2 scientific sampling process.

Your responses are very imgortant to this study. For that reason [ am
including another ¢30y of the questionnaire and asking you to please
complete and return the Questionnaire immediately.

Your answers wilt help the child care-profession move forward in
positive ways. You will be helping yourself and others who do this
imporzane job. Also, you will de helping the aillions of children who
are in child care.

Thank you for your help.

Sincerely,

AY N

Carol Armga
Gracduate Student in Caiid Cevelocment

ol 173
1.4 — .y . ‘ '-‘ .
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Appendix K

Number of Responses*

W uv.o W

112

‘ResbonseS*to "Other" Category for Area of Study in College

Qatego;z

Special Education

Psychology

Art, Music

Bible (Christian Curriculum),

Business, English, Physical

Education

Architectural Design, Biology,
Corrections, Family Consumer
Studies, General Education,
German, Health Education,
History, International Studies,
Marketing, Math, Media, Middle
Eastern studles, Montessori,
Philosophy, Political Science,
Reading, Recreatlon, Remedial
Speech, Science, Secondary
Education, SOClal Science,
Sociology, Spanish, Trauma
Medical Response and Emergency
Medical Response, Teacher
Education:

44
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Appendix L

Presponses to "Other" Category for Job Title -

Preference of child Care Providers in a Teachin¢

Classroom Manaaement Position ‘

‘ P
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Resvonses to "other Catego;z for _Job Title Preference of
Chlld Care

Providers in a Teaching/Classroom Management Position f

Number of Titles
Responses

2. Directress, School-age Teacher,
Guide

1 Co-director, Head Teacher, :
Preschool Dlrector/Teacher, -
Child Care Provider, Preschool {
Lead Teacher

Staff Working Directly Under Teaching Personnel

i Co-teacher, Teacher, Teacher's
Assistant, Program Counselor

R A T g T D R S G S UV UV S 20




116 ;
: ¢ eviations ;
Univariate Analysis of Variance for Knowledge -

Scurce N Mean sD E at :

State 131 5.14 1.554 2,93 T:
Utah(1) 51 26.639 1.16.
Oregon(2) 41 24.336 1.56
“Idaho(3) 39 25.108 1.13

) Bducation 131 ‘

high school (1) 30 21,786 .11
same college(2) 57 25.786 0.89
B.A./B.S. (3) 26 27.589 2.44
Graduats work(4) 18 26.915 1.82

length of Service 131

< 1 year(l). 18 23.627 2.21
1-2 years(2) 27 24.712 1.41
3=-5 years(3) 36 25.460 1.18
6-9 years(4) 33 25.869 1.11

.10 years +(5) 17 27.139 2.14

Professicnal.

Mestings 131

not participate(l) 38 25.517 1.90
1-2 8 year(2) 60 25.773 0.83
3 + 8 year(3) 33 24,793 1.35

Educaticn x

Length of Service 131
1,1 7 17.006 2.18
1,2 7 19.971 2.40
1,3 7 23.390 1.97
1,4 6 21.803 2.57
1,5 3 26.762 3.44
2,1 7 25.520 2.97
2,2 9 24.622 1.78
2,3 19 24,076 1.36
2,4 13 24.692 1.45
2,5 9 26.863 1.75
3,1 1 28.987 6.34
3,2 8 26.443 3.28
3,3 -] 27.520 3.27
3,4 8 27.516 2.22
3,5 4 27.476 3.54
4,1 3 22,992 3.71
4,2 3 27.812 3.49
4,3 ] 26.853 2.38
4,4 6 29.463 2.24
4,5 1 27.453 5.81
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Saurce N
Stata 131
Utah(l) 51
ot
Edication k)1

high-school (1) 30
sane college(2) 57
B.A./B.S. (3) 26
graduats work(4) 18

Length of Sexvice 131

< 1 year(l) 18
1«2 years(2) 27
3-5 years(3) 36
6-9 years(4) 33
10 years +(5) 17

Professional

Meetings 131
not participata(l) 3s
1-2°3 year(2) =~ 60
3 + @ year(3) kx|

Education x length

of service 131
1,1 7
1,2 7
1,3 7
1,4 [
1,5 3
2,1 7
2,2 9
2,3 19
2,4 13
2,5 9
3,1 1
3,2 8
3,3 5
3,4 8
3,5 4
4,1 3
4,2 3
4,3 5
4,4 [
4,5 1

Mean

3.540
3.690
3.346

J3.233
J.262
4.138
3.468

3.300
3.819
3.326
3.262
3.920

3.4
3.448
3.485

3.079
3.541
3.020
2.752
3.7
2,925
3.892
3.077
3.438
2.980
4.586

-4.228

3.612
3.836
4.430
2,610
3.616
3.595
3.024
4.495

s

0.23
0.18
0.50
0.37

0.46
0.29
0.24
0.23
0.44

0.45
0.50
0.41
0.53
0.71

E
0.792

0.946

1.047

0.105

0.572

= 4
2,93

3,93

4,93

2,93

12,93
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Univarjate Anajys vsis of Variance for Salary Satjsfaction
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Mean

3.820
2.746
3.133
3.619
3.000
3.167
4.472
3.929
4.014
2.662
4.117
3.625

3.683
3.026
3.191
3.468
3.819
4.172
3.553
3.426
2.999
3.196
3.092
3.499
4.318
3.877
3.564
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0.52

20

E df
1.270 6,93
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0.604 8,93
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and Infoxmeicn (Melp) wAth the CoOMMITY .
sance N Maap €2 ) 3
Stata m 1.9%4
Ttah(l) 1 2.300 0.2%
Cregen(2) 4 2.088 0.38
Idaho(3) 3 2.093 0.2¢
Bication 11 1.727
Righechonl (1) .30 2,141 0.24
scms callege(2) 87 1.9%2 0.19
B /B.3.(3) 26 2.905 0.83
‘qreduats work(4) 18, 1.519 0.39
Langth of Saxvice 131 0.331
< 1 year(l) b7 ] ‘2,029 0.48
1-2 years(2) 7 1.978 0.30
3=5 years(3) 3 2.342 0.26
6~ years(4) 3 2.238 0.24
10 yesrs +(5) 17 2,068 Q.46
Irotessicral
Maatings m 0.963
ot participats(l) 38 1.877 0.41
1-2 ¢ yesx(2) 0 2,421 0.18
3 « ¢ yesx(3) 33 2.090 0.29
Shegtion X langth
of Sexvice 1 *1.89
1.1 7 1.240 0.47
1,2 7 2.52¢ 0.52
1.3‘ 7 10“’ 00‘3
1,4 [ 1. 0.56
1,8 3 3.528 0.74
2,1 ? 1.905 0.64
2,2 9 1.829 0.38
2,3 19 2.470 0.29
2,4 k] 1.695 0.31
2,8 9 2.060 0.8
3.3 1l 3.794 1.37
3,2 ] 2.038 0.71
3,3 L] 2.627 0.7 '
3,4 ] 2.691 0.48
3,5 4 3.378 0.77
4,1 3 1.1%2 0.80
4,2 3 1.719 0.76
4,3 ] 2.830 0.51
4,4 ¢ 2. 797 0.48
4,3 1l -0.703 1.2¢

-

™D
Y

2,93

3,93

4,9

2,93

12,93
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i LH . Community
Sauxce N Mean SR £ df
Education x
Professional
Mestirgs 131 0.300 6,93
1,1 11 1.%67 0.49
1,2 s 2.439 0.45
1'3 n 2.‘1’ 0036
2,1 23 1.573 0.26
2,2 23 2.286 0.27
2,3 11 1.997 0.43
3,1 1 2.934 1.33
3,2 19 ,2:939 .0.32
3,3 5 2.842 0.58
4,1 3 1.436 0.7%
4,2 10 2.019 0.38
3 s 1.103 0.56
-Langth of Service
X Professicral
Mastings 131 0.399 8,93
1 11 2.096 0.63
1,2 5 2.523 0.%2
1,3 ] 1.449 1.08
2.1 6 1.361 0.73
2.2 13 2.288 0.41
2,3 8 2.285 0.44
3,1 12 2.237 0.%52
3,2 17 2,351 0.31
3,3 7 2.438 0.43
4,1 -6 2..86 0.%54
4,2 16 2.345 0.29
4,3 11 2.184 0.34
5,1 3 1.507 0.94
5,2 9 2.59% 0.42
5,3 [ 2.082 0.62
*pD> .08
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Unjvariate Analysjs of Variance for Rewards

Souxce N
State 131
‘Utah(l) 51
Oregon (2) 41
Idaho(3) 39
“Educatien: 13

high school (1) 30
sane college(2) + 57
B.A./B.S.(3) 26
gracuate work(4) 18

Length of .Sexrvice 131

< 1 year(l) 18
1-2 years(2)- 27
3-5 years(3) 36
6-9 years(4) 33
10 years:+(5) 17
Professional
Meetings 131
not participata (1) 38
1-2 @ year(2) 60
3 + @ year(3) 33
Education x
Length of
Service 131
1,1 7
1,2 7
1,3 7
1,4 6
1,5 3
2,1 7
2,2 9
2,3 19
2,4 13
2,5 9
3,1 1l
3,2 8
3,3 R 5
3,4 8
3,5 4
4,1 3
4,2 3
4,3 5
4,4 6
4,5 1l

Mean

2.141
2.158
2.266

2.255
2.295
2.079
2.126

2.036
2.138
2.230
2.149
2.389

2.227
2.021
2.317

2.230
1.974
2.251
2.315
2,524
2.441
2.282
2.077
2.232
2.440
1.223
2.400
2.189
2.400
2.180
2.251
1.897
2.403
1.549
2.430
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F at
0.364 2,93 :
0.278, 3,93 e
0.336 4,93
1.329 2,93 :
0.849 12,93
3
3
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Source B Mean
Education x
Professional
Meatings 131
1,1 1n 2.376
1,2 8. ‘15963
1,3 1n 2.425
2,1 23 2.041
2,2 23 2.328
2,3 1n 2.514
. 3,1 1 2.514
3,2 19 1.886
3,3 6 1.788
4,1 3 1.930
4,2 10 1.909
4,3 5 2.540
Lergth of _Service
x Professional
Meetings 131
1,1 1n ‘2.045
1,2 5 1.761
1,3 2 2.303
2,1 6 2.083
2,2 13 2.190
2,3 8 2.142
3,1 12 2.422
3,2 17 2.167-
3,3 7 2.102
4,1 6 2.351
4;2 16 2.058
4,3 n 2.038
51 3 2.235
5,2 9 1.931
5,3 5 3.000
,’:.
3
‘ +
|
< r
144
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Unjvariate Analysis of Variance for Rewards
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6,93
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